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Abstract

Having proficiency in reading skills is important, particularly for students studying English as a
foreign language. To achieve this, knowing the factors that lead to success in reading comprehension is
necessary. Motivation and reading habits have been shown to influence students' reading comprehension
significantly. However, achieving success in reading is hindered by the different levels of students' reading
comprehension abilities. With varying levels among students, it certainly affects the improvement of
students' reading comprehension skills. Therefore, in-depth knowledge is required regarding the role of
developing motivation and the habit of reading. The purpose of this study is to identify the correlation
between motivation, reading habits, and reading comprehension in high school students. A guantitative
correlation research design was employed involving 381 students from five senior high schools in
Yogyakarta City. The questionnaires and the reading comprehension test were used as the data collection
instruments. Then, the data were analyzed using descriptive statistics, correlation, and regression tests. Based
on the findings, it was found that there is no significant correlation between motivation, reading habits, and
reading comprehension in English. From the results, further research is needed, as well as the use of more in-
depth analysis in order to find findings that may differ from this study.
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Introduction

Achieving success in reading skills can be seen in how well one's comprehension skills are developed
through reading. Gilakjani and Sabouri (2016) explained several factors affecting students’ reading
comprehension skills: motivation, the complexity of the reading text, environmental conditions, anxiety
during reading, decoding or word recognition, and medical problems. As one aspect influencing the success
of reading comprehension, motivation can positively influence students to develop a strong enthusiasm for
reading. Students’ desire to read is critically significant, as their interest in reading does not necessarily
indicate a genuine desire to read (Filgona et al., 2020). Motivation in reading is strongly connected to
reading comprehension since it can influence students to participate in reading activities (Wigfield et al.,
2016). Therefore, maintaining students’ motivation is crucial to success in reading comprehension.

The Role of Motivation and Reading Habits on High School Students’ Reading Comprehension 252


http://ijmmu.com/
mailto:editor@ijmmu.com

International Journal of Multicultural and Multireligious Understanding (IJMMU) Vol. 12, No. 11, November 2025

Another aspect affecting students' success in reading comprehension is their reading habits. Reading
habits refer to the systematic arrangement of reading activities that individuals engage in. Reading is a
crucial tool for transmitting knowledge, and the habit of reading is a cognitive process that enhances
proficiency in reading comprehension (Nurhayati & Najoan, 2023). With a good and consistent reading
habits, students will improve their reading comprehension. Therefore, developing good reading habits is
needed for students who want to get success in reading comprehension.

However, achieving success in reading is hindered by the different levels of students' reading
comprehension abilities. Several factors, including motivation, cognitive abilities, background or linguistic
knowledge, and the role of family or teachers contribute to reading comprehension. A lack of motivation is
also a problem that arises when trying to improve reading skills. Students' low interest in reading is often
attributed to the perception that English is difficult, which in turn reduces their interest in reading,
specifically in the context of reading English texts. Not only that, but unfamiliar topics in reading texts and
the complexity of the grammar also affect students' interest in reading, which in turn impacts their reading
performance (Al-Qahtani, 2016; Al Nooh & Mosson-McPherson, 2013; Nezami, 2012).

Then, low cognitive ability is another problem in reading skills. If students have difficulty
understanding or analyzing the information in the text, it will be difficult for them to comprehend the
content, which in turn affects their reading performance. The inability to summarize a text is also caused by
students' lack of reading comprehension skills. Reading comprehension is a crucial skill to achieve success in
reading. Therefore, students must improve their reading comprehension by employing effective reading
strategies, cultivating good reading habits, and expanding their background knowledge, making reading
activities more manageable (Al-Jarrah & Ismail, 2018; Al Nooh & Mosson-McPherson, 2013; Jayanti, 2016;
Naibaho, 2022).

Besides that, a lack of background knowledge is another problem related to reading skills. A lack of
background or linguistic knowledge is often caused by limited vocabulary, insufficient exposure to the target
language, which in this context is English, as well as linguistic aspects such as grammar rules, idioms, and
discourse-level knowledge. Although students have learned English from an early age, the fact that their
vocabulary knowledge is still limited and the infrequent use of English in everyday contexts results in their
limited exposure to the language (Al-Qahtani, 2016; Jayanti, 2016; Nezami, 2012). In addition, the roles of
parents and teachers also play an important role in students' reading skills. If teachers or families do not
provide support or encouragement for students to engage in reading, then students' performance in reading
will also be affected (Al-Qahtani, 2016; Harmey, 2020; Rohimah, 2021; Sadeghi, 2007).

With varying problems faced by students, it certainly affects the improvement of students' reading
comprehension skills, which in turn influences their success in reading. Therefore, in-depth knowledge is
required regarding the importance of developing an interest in reading to increase the frequency of reading
activities. Students with positive motivation can affect their reading comprehension (Fauzi et al., 2022). If
students maintain their motivation to read, their comprehension of the texts increases, as they remain
enthusiastic about reading (Fauzi et al., 2022; Marsela, 2017). On the other hand, reading habits is important
in the success of students' reading comprehension skills, as they help students gain insightful knowledge
(Rosli et al., 2017). Therefore, students who have good motivation and reading habits can develop their
reading comprehension skills.

Research on the correlation between motivation, reading habits, and reading comprehension shows
various results. Research from Radiyah et al. (2023) showed a correlation between motivation and reading
comprehension. On the one hand, research from Guia et al. (2024) showed no correlation between both of
them. Similar to motivation, research has shown a correlation between reading habits and reading
comprehension (Septiarini et al., 2018) as well as the opposite (Imperial, 2024). Additionally, research has
shown a correlation between motivation and reading habits regarding reading comprehension (Jundi et al.,

The Role of Motivation and Reading Habits on High School Students’ Reading Comprehension 253



International Journal of Multicultural and Multireligious Understanding (IJMMU) Vol. 12, No. 11, November 2025

2024). Although research shows a correlation, Salam et al. (2025) found a low correlation between these
variables.

Based on the previous explanations, motivation and reading habits have been shown to influence
students' reading comprehension significantly. Motivation can increase interest in reading, while the
development of reading habits can help students become used to reading, making it more familiar. Therefore,
the level of motivation and reading habits determines how good students' reading comprehension is to
achieve success in reading skills. However, each student must have a different level of motivation and
reading habits, resulting in varying reading comprehension levels. Some students have good motivation and
reading habits, and vice versa; this is also true of students' reading comprehension.

Therefore, this study is formulated to analyze whether motivation and reading habits play a role to
students’ reading comprehension. The research questions consist of: (1) Is there any significant correlation
between students’ motivation and reading comprehension? (2) Is there any significant correlation between
students’ reading habits and reading comprehension? (3) Is there any significant correlation between
students’ motivation and reading habits toward reading comprehension?

Method

This study employed a quantitative research methodology, as it involves collecting numerical data and
analyzing it using computer methods to quantify the problem. As Creswell and Creswell (2018) described,
guantitative research evaluates explicit theories by analyzing the correlation between variables. Following
the previous explanation, a quantitative approach was deemed suitable for this research as it aimed to
investigate the correlation between several factors, namely students' motivation and their reading habits
toward reading comprehension achievement. Therefore, the present study employed correlation research as
its chosen research design.

Then, this research conducted in the first term of 2024/2025, from October 2024 to January 2025, in
the senior high schools in Yogyakarta. For the population of this study, according to the Basic Education
Data from the Ministry of Education, Culture, Research and Technology (2024), Yogyakarta City has 42
high schools and 5,205 students, with 11 public and 31 private schools. This study used cluster random
sampling as its sampling technique. Cluster sampling is a method in which the entire population is
segmented into groups or clusters, from which a random sample of these clusters is chosen (Creswell, 2012).
The total sample of this study is 381 students. This research selected a sample that includes five schools,
categorized into two public and three private schools.

This study applied quantitative methods to collect data on students' motivation, reading habits, and
reading comprehension. Questionnaires were distributed to gather data on students' motivation and reading
habit levels developed based on theory. Furthermore, this study administered a test to measure students'
reading comprehension skills. The motivation questionnaire was adapted by "Motivation for Reading in
English Questionnaire (MREQ)" developed by Wigfield and Guthrie (1997). The questionnaire includes
three dimensions (self-efficacy, intrinsic motivation, and extrinsic motivation), each divided into eight
indicators that identify students’ motivation level. The indicators include reading efficacy, reading challenge,
reading curiosity, reading involvement, recognition for reading, reading comprehension, social reasons for
reading, and competition in reading.

For the reading habits questionnaire, the questionnaire was adapted from Pham (2021) and Gaona and
Gonzélez (2011). This questionnaire consists of four indicators of reading habits, namely reading attitude,
reading frequency, reading purposes, and reading materials. Then, the reading comprehension test was
administered to measure students' reading comprehension skills. The test is based on the Kurikulum Merdeka
phase F learning outcome indicators. The test was used in a multiple-choice form that consists of four
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alternative answers. Five indicators are learning targets to measure the level of students' reading
comprehension skills.

The instruments were distributed through Google Forms link with a total of 36 items from the
guestionnaire, divided into 21 motivation items and 15 reading habits items, along with 20 multiple-choice
guestions about reading comprehension, based on the learning outcomes in the Merdeka Curriculum. The
guestionnaires were written in English, followed with the translation to make it easier for participants to
select statement.

The research applied descriptive analysis, Pearson Product-Moment correlation, and multiple
regression analysis to analyze the data. The descriptive analysis was employed to determine students'
motivation, reading habits, and reading comprehension. A descriptive analysis provides a precise
representation of the data, enabling the researcher to examine and comprehend the meaning of these
descriptions (Cohen et al., 2018). The collected data obtained from the instruments were examined using the
Statistical Package for Social Science (SPSS) version 23. Pearson analysis aims to identify the level of
correlation between motivation, reading habits and reading comprehension. In addition, the present study
employed multiple regression analysis to investigate the correlation between motivation and reading habits
toward reading comprehension using the SPSS software.

Findings and Discussions
Students’ Motivation

To measure the extent to which students' ability to read is divided into three levels, such as low,
moderate, and high. From the data collected, 381 students were found to have a moderate level of
motivation, with a total percentage of 45.1% or 172 students. Meanwhile, 97 students have a low level of
motivation, with a percentage value of 25.5%. Then, students with a high level of motivation are 112, with a
percentage value of 29.4%. Therefore, students have various levels of motivation in reading, which is
dominated by moderate motivation.

Table 1. Distribution of Students’ Motivation Level

Level Frequenc Percent Valid Percen Cumulative Percent

Low 97 25.5 25.5 25.5
Moderate 172 45.1 45.1 70.6

High 112 29.4 29.4 100.0

Total 381 100.0 100.0

Furthermore, Table 2 shows the descriptive statistics for each indicator of students’ reading
motivation. The results show that involvement is the indicator with the highest mean value of 11.12
compared to other indicators, and the standard deviation (SD) value is 1.599. Then, curiosity had a mean
value of 9.04 and the SD of 1.348. Competition is the next indicator, with a mean value of 8.53 and the SD
of 1.352. Then, social reasons had a mean value of 7.02 and the SD of 1.523. Reading comprehension is the
next indicator, with a mean value of 5.98 and the SD of 1.108. Followed by efficacy with a mean value of
5.97 and the SD of .859. Then, recognition has a mean value of 5.95 and the SD of 1.050. Moreover, the last
indicator is the challenge, with a mean value of 5.39 and the SD of .996. The results from the table show that
involvement is the highest indicator and challenge is the lowest indicator of student reading motivation.
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Table 2. Descriptive Statistic of Students’ Motivation

Indicator N Minimum Maximum Mean Std. Deviation
Efficacy 381 2 8 5.97 .859
Challenge 381 2 8 5.39 .996
Curiosity 381 4 12 9.04 1.348
Involvement 381 6 15 11.12 1.599
Recognition 381 2 8 5.95 1.050
Reading Comprehension 381 2 8 5.98 1.108
Social Reasons 381 3 12 7.02 1.523
Competition 381 4 12 8.53 1.352

Students’ Reading Habits

Students’ reading habits was categorized into low, moderate, and high levels. The results on the
Table 3 showed that 189 students have a moderate level of reading habits, with a percentage value of 49.6%.
Then, the high level of reading habits is in the next highest order, with 121 students (31.8%). Then, 71
students have a low level of reading habits or a percentage value of 18.6%. Based on the table above results,
out of 381 students, most students have a moderate level of reading habits.

Table 3. Distribution of Students’ Reading Habits Level

Level Frequency Percent  Valid Percent Cumulative Percent
Low 71 18.6 18.6 18.6

Moderate 189 49.6 49.6 68.2

High 121 318 31.8 100.0

Total 381 100.0 100.0

Table 4 shows the descriptive statistical results with the highest mean value for the indicator of
students' reading habits: attitude. This is evidenced by its value of 14.16, and the standard deviation (SD) is
1.957. The next indicator is frequency, with a mean value of 11.79 and the SD of 1.773. Then, purposes
become the next indicator of reading habits, with a mean value of 8.72 and the SD of 1.715. The last
indicator is materials, with a mean value of 8.06 and the SD of 1.666. Based on the results of descriptive
statistics, it can be said that the indicator of students' reading habits with the highest value is attitude, while
the lowest value is materials. The results of the calculation can be seen in Table 4 below.

Table 4. Descriptive Statistic of Students’ Reading Habits

Indicator N Minimun Maximur Mean Std. Deviation
Attitude 381 9 20 14.16 1.957
Frequency 381 7 16 11.79 1.773
Purposes 381 3 12 8.72 1.715
Materials 381 3 12 8.06 1.666

Students’ Reading Comprehension

Table 5. Distribution of Students’ Reading Comprehension Level

Level Frequency Percent Valid Percent Cumulative Percent
Low 100 26.2 26.2 26.2
Moderate 188 49.3 49.3 75.6

High 93 24.4 244 100.0

Total 381 100.0 100.0

The Role of Motivation and Reading Habits on High School Students’ Reading Comprehension 256



International Journal of Multicultural and Multireligious Understanding (IJMMU) Vol. 12, No. 11, November 2025

From the data collection results on 381 students, 188 had moderate reading comprehension scores,
with a percentage of 49.3%. Furthermore, it followed the low score of 100 students with a percentage of
26.2% and the high score of 93 students with a percentage of 24.4%. Table 5 shows that students' reading
comprehension scores are at a moderate average. Then, Table 6 shows the descriptive statistics results for
reading comprehension. The results show that the mean value of students' reading comprehension is 64.44,
with a standard deviation (SD) value of 17.734.

Table 6. Descriptive Statistic of Students’ Reading Comprehension
N Minimun Maximur Mean Std. Deviation
Reading Comprehension 381 30 100 64.44 17.734

Motivation and Reading Comprehension

Pearson Product Moment was administered to determine whether there was any correlation between
students’ motivation and reading comprehension. According to Table 7, the obtained significance level was
Sig (2-tailed) 0.562. The result shows no correlation between motivation and reading comprehension.
Besides, the obtained coefficient range of Pearson Correlation was 0.030, which could be considered as no
correlation based on the range -1 to 1.

Table 7. Result of Correlation Test between Motivation and Reading Comprehension

Motivation Reading Comprehension
Motivation Pearson Correlation 1 .030
Sig. (2-tailed) 562
N 381 381
Reading Comprehension Pearson Correlation .030 1
Sig. (2-tailed) 562
N 381 381

Reading Habits and Reading Comprehension

From Table 8 below, the result shows no significant correlation between students' reading habits and
reading comprehension since the Sig (2-tailed) was 0.163, which was higher than 0.05. In addition, the
Pearson Correlation was -0.072, which could be considered as no correlation. Based on the result, there is no
significant correlation between these variables.

Table 8. Result of Correlation Test between Reading Habits and Reading Comprehension

Reading Habit: Reading Comprehensic
Reading Habits Pearson 1 -.072
Correlation
Sig. (2-tailed) 163
N 381 381
Reading Comprehensic Pearson -.072 1
Correlation
Sig. (2-tailed) 163
N 381 381

Motivation and Reading Habits Toward Reading Comprehension

A multiple regression analysis was conducted to determine a correlation between students'
motivation, reading habits, and reading comprehension. The results show the significance value is 0.260,
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higher than the significance level of 0.05. This proves that motivation and reading habits (predictor
variables) cannot predict reading comprehension (criterion variable). The results of the multiple regression
test can be seen in Table 9.

Table 9. Result of Multiple Regression Analysis

Model Sum of Square df Mean Square F Sig.
Regression 847.985 2 423.992 1. 351 .260
Residual 118655.690 37 313.904

Total 119503.675 38

To know the factors that predict reading comprehension can be seen from the R Square value in the
regression analysis model results in Table 10. In Table 10, the R Square value is 0.007, which can be
indicated if motivation and reading habits (independent variables) explain 0.7% of reading comprehension. If
interpreted, the variable motivation and reading habits in the results of this study can explain reading
comprehension by 0,7%, while 99.3% are other variables that are not observed in this research.

Table 10. Result of Model Summary from Multiple Regression Analysis

Model R R Square  Adjusted R Square  Std. Error of the Estimate
1 0842 .007 .002 17.717
Discussions

Correlation between Motivation and Reading Comprehension

Pearson Product Moment correlation analysis was employed to answer the first research problem
regarding the correlation between motivation and reading comprehension of senior high school students. The
result in Table 7 shows no correlation between both of variables. This finding is supported by previous
research by Guia et al. (2024), which stated no significant correlation exists between motivation and reading
comprehension. Guia et al. (2024) conducted research to identify the correlation between these variables in
high school students in Malita, Davao Occidental. The study used a quantitative design of correlation
analysis to 251 students; the findings showed no correlation between both of them.

By definition, students' motivation to read does not affect how students comprehend and understand
what they read. Motivation to read can only positively impact students' interest in reading. However, it does
not fully influence and relate to students' performance in using knowledge to understand texts. The higher
students' interest in reading, the more it affects students' engagement in reading activities. However,
motivation does not support the improvement of students' reading comprehension.

The findings of this study are also similar to those of Meniado (2016), who proved that there is no
correlation between reading motivation or interest and reading comprehension. In the research conducted by
Meniado (2016), which aimed to identify the correlation between metacognitive reading strategies, reading
motivation, and reading comprehension, one of the findings showed no correlation between reading
motivation and reading comprehension. The finding was associated with students' limited linguistic ability
and performance on reading tests. Students feel lazy and do not perform optimally on tests when they get
long and complex reading texts. Of course, this situation results in them not reading the text quickly but
directly reading the questions and guessing the answers to the choices without reading and understanding the
text (Meniado, 2016). From this, knowing, such as linguistic knowledge, can affect students' reading
comprehension and performance. Although students are highly motivated to read, knowledge is needed to
achieve success in reading comprehension test performance.
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Stutz et al. (2016), in their study on reading motivation, reading amount, and reading comprehension,
also identified that reading motivation is not entirely positively related to reading comprehension and reading
amount. Their findings showed that intrinsic reading motivation (engagement) was positively related to
reading comprehension and reading amount, but extrinsic reading motivation (competence) was not.
Students tend to see reading as an academic activity (extrinsic motivation) rather than a leisure activity
(intrinsic motivation), which may lead to less frequent leisure reading. This affects students' reading
comprehension when they encounter a reading text, such as during an exam, where readers tend to read the
text quickly without fully grasping the content. This is because readers are motivated to read competitively
(extrinsically) and tend to focus only on completing school-related reading activities quickly, which affects
their understanding of the reading text during the test. Additionally, students often lack familiarity with
reading a range of texts and rarely engage in comprehending them (Stutz et al., 2016).

Correlation between Reading Habits and Reading Comprehension

The correlation analysis results show no correlation between reading habits and reading
comprehension. This finding shows relevant results from previous studies showing that reading habits have
no correlation with reading comprehension (Imperial, 2024; Liman Kaban & Karadeniz, 2021). Imperial
(2024) researched the correlation between reading habits and reading comprehension on 130 intermediate
school students in Zambales, Philippines. His research findings showed a negatively weak, non-significant
correlation between both of them with a sig (p) value of .108 (r = -.14). This confirms that reading habits do
not show a significant change in reading comprehension.

Although students are interested in reading continuously, changes in students' reading comprehension
do not necessarily increase and can even decrease. This shows that improving reading comprehension
requires a good quantity of reading and paying attention to the quality of student reading in terms of the style
or method of comprehension used when reading. So, a need to emphasize the significance of improving
reading habits that encourage deeper involvement when reading, rather than encouraging students to increase
the frequency of reading without knowledge to understand the text so that students' reading comprehension
skills can increase effectively (Imperial, 2024).

This finding is also supported by Kaban and Karadeniz's research, which explains that reading
comprehension does not only depend on reading habits. Engagement with the text, strategies in reading, and
cognitive skills are other factors that affect the ups and downs of students' comprehension ability (Liman
Kaban & Karadeniz, 2021). They also emphasized that a more engaged reading approach contributes more
significantly to students' reading comprehension than just reading frequency. Although the findings of some
research show that reading habits have no correlation with reading comprehension, on the other hand, there
are other research results that show if reading habits have a role in the success of students' reading
comprehension (Septiarini et al., 2018). Reading habits are not just about building the process of reading
activities into a routine but the process of reading and comprehending the meaning of the text. When reading
a text, we automatically try to find the meaning conveyed by what we read to get the results of the process.

From here, the reader is triggered to increase the quantity of reading to master the material read more
quickly. Moreover, activities to get used to reading are based on several supporting elements, such as
vocabulary, linguistic knowledge, and reading strategies. By building reading habits, readers can express the
output they get. It can be concluded that reading habits, in general, have a part in the process of improving
students' comprehension skills, but an in-depth analysis is needed regarding the factors that support the role
of reading habits in reading comprehension (Andreani et al., 2021; Chettri & Rout, 2013; Septiarini et al.,
2018).

Correlation between Motivation and Reading Habits Toward Reading Comprehension

Multiple regression analyses investigated the correlation between motivation and reading habits
(predictor variables) and reading comprehension (criterion variable). The analysis results in Table 9 show no
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correlation between these variables. Then, the regression analysis model results for factors that predict
reading comprehension show that the two predictor variables, namely students' motivation and reading
habits, only explain 0.7% of students' reading comprehension. Motivation and reading habits can explain
students' reading comprehension ability, while the other 99.3% may be explained by other variables not
examined in this study.

Related to other variables that explain reading comprehension, one of the components that can impact
students' perceptions of their reading comprehension skills is reading attitude. Students' attitudes when
reading, combined with other aspects, can stimulate an increase or decrease in the quality of student learning.
This is because reading attitude is a component of self-processing efforts that will help the development of
reading skills. Therefore, students who have a positive attitude towards reading and are actively involved in
reading activities can help improve reading comprehension and skills (Moneba & Lovitos, 2024; Tisa et al.,
2021).

In addition, as receptive skills in language learning, students must use their cognitive abilities and
linguistic knowledge to comprehend the text. Improving these skills can help students derive meaning from
the text. Not only does it require a good interest in and frequency of reading, but basic reading knowledge is
also needed to comprehend the text. (Salam et al., 2025).

Since no correlation was found between motivation and reading habits on reading comprehension in
this research could also be due to several reasons. Firstly, the sample may not be representative of the
broader population, leading to results that do not accurately reflect the correlation between these variables. If
the sample was hindered by conditions related to educational background, the levels of the three variables, or
cultural influences, then the results of the study are likely to be complex regarding how motivation and
reading habits interact with reading comprehension across different groups. Additionally, the instruments
used to measure motivation and reading habits may not be well-designed, resulting in unreliable data that
fails to capture the true nature of these variables. For example, if the questions in the instrument are
inadequate or inappropriate to students' experiences, and the Likert scale statements lack specificity, then the
answers given may not accurately reflect their motivation or reading habits, resulting in no correlation
between motivation, reading habits, and reading comprehension.

Lastly, other factors, including the classroom environment, teaching methods, or knowledge related to
these variables, might influence the results of this research, which indicate no correlation between
motivation, reading habits, and reading comprehension. These factors underscore the importance of carefully
selecting samples and designing instruments in research to ensure valid and reliable findings.

However, this finding does not mean motivation and reading habits do not impact reading
comprehension. However, this result means that more variables influence students' reading comprehension.
Other variables are positively related to students' reading comprehension, even predicting reading
comprehension more than motivation and reading habits as predictor variables in this study. Some research
shows other factors that affect reading comprehension include linguistic knowledge, which consists of
grammar and vocabulary knowledge. Besides linguistic factors, reading strategies, cognitive skills,
psychological factors, and family or teachers' influence play a role in students' reading comprehension
performance (Andreani et al., 2021; Gilakjani & Sabouri, 2016; Septiyana et al., 2021; Taladngoen et al.,
2020; Wu et al., 2019).

Conclusion

A moderate level of motivation with involvement is the highest indicator of student motivation and
dominates the majority of students. From involvement, the following highest motivation indicators are
curiosity, competition, social reasons, comprehension, recognition, efficacy, and challenge, which are the
lowest motivation indicators. Then, for reading habits, students are at a moderate level, just like the
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motivation level. Attitude is the highest indicator of students' reading habits. After attitude, reading habits
indicators are followed by frequency, purposes, and materials. In addition to motivation and reading habits,
students also have a high reading comprehension level.

The result of correlational analysis shows no significant correlation between motivation, reading
habits, and reading comprehension. No correlation was found between these variables concludes that other
factors influence students' success in reading comprehension. Although motivation and reading habits have a
role in reading comprehension, the ups and downs of students' reading comprehension are also determined
by other factors, not just motivation and reading habits, which may not be found in this research.

Suggestion

With this research, it is hoped that teachers can provide new knowledge to students and provide
direction to increase student motivation and reading habits. In addition, it is recommended that researchers
interested in this issue explore this issue more deeply, such as adding other English skills as new variables
and including a larger sample size of participants. Moreover, researchers can use qualitative analysis to
achieve more detailed results and explanations or develop an approach that can provide positive changes.
This will provide helpful input to enrich the EFL literature.
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