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Abstract  

In the digital age, integrating technology into education has become essential, especially for 

language learning. This study examines how technology influences the motivation of students learning 

English in Class X at MA Jihadul Ummah NW Waker, a rural Islamic high school in Central Lombok, 

Indonesia. This study aims to analyze the impact of technological tools on student engagement, identify 

the types of technologies used in the classroom, explore student and teacher perceptions of technology, 

and examine the challenges of implementing technology in under resourced environments. A qualitative 

descriptive approach was used to collect data through classroom observations, semi-structured interviews 

with two English teachers, and field notes over a two-month period. The findings reveal that integrating 

digital tools, such as videos, projectors, and interactive platforms, significantly increased student 

engagement and transformed classroom dynamics. Even minor technological interventions sparked 

enthusiasm and encouraged participation, especially among typically passive students. Despite 

infrastructure limitations, both teachers and students responded positively to technology enhanced 

learning. The study concludes that the thoughtful use of technology can foster a student center 

environment that enhances motivation and supports English language development in rural contexts. 

These results underscore the importance of teacher training, accessible digital resources, and sustainable 

strategies for incorporating technology into language education. 
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Introduction 
 

In an era of digital revolution, incorporating technology into the learning environment is no 

longer a luxury, but a necessity. Rural and urban educational institutions alike are urged to adopt new 

approaches that align with the objectives of 21st-century learning. Traditional approaches, such as rote 

memorization and textbook learning, are often inadequate for meeting the evolving needs of college 

students, especially language novices, who are immersed in a digitally driven global environment.  

Language is one of the most significant elements affecting international communication activities. 

Students utilize various English language skills, such as listening, speaking, and reading, writing, to 

demonstrate their proficiency and communicate effectively (Grabe & Stoller, 2002).  

http://ijmmu.com/
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Additionally, Ahmadi (2017) stated that one important element of learning is the method 

instructors use in their classes to facilitate the language learning process. Based on the opinion of Becker 

(2000), computers are regarded as important instructional instruments in language classes, provided that 

teachers have they must have convenient access to computers, be sufficiently prepared, and have some 

freedom in the curriculum. Computer Technology is considered by many teachers to be an essential 

component of providing high quality education. 

According to the theory of Bull and Ma (2001), technology offers unlimited resources for 

language learners (Harmer, 2007; Gençlter, 2015). Harmer (2007) and Genç (2015) emphasized that 

teachers should encourage learners to find appropriate activities using computer technology to be 

successful in language learning. Clements and Sarama (2003) state that using suitable technology 

materials can be useful for learners. 

In the view of Harmer (2007), computer-based language activities improve cooperative learning. 

The development of knowledge is strongly influenced by the age of information technology and it is also 

believed that technology plays an important role in the development of today's human society. Therefore, 

it is essential to use modern technology to support English language learning. Students need to practice 

listening, reading, speaking, and writing to develop their skills and experience (Ybarra & Green, 2003). A 

variety of tools are required to make learning languages easy and effective. New technology includes 

communication technologies for language education, in which personal computers play a central role 

(Davies & Hewer, 2012).  

As explained by Tomlison (2009) and Genç Lter (2015), computer-based activities provide rapid 

access to information and appropriate materials for learners. They also state that internet materials 

motivate learners to learn more. In addition, Larsen Freeman and Anderson (2011) support the view that 

technology provides teaching resources and brings the learning experience to the learners' world. By 

using technology, many authentic materials can be provided to learners, which can be motivated to learn 

languages. 

Technology has always been an integral part of the teaching and learning environment. It is an 

essential tool for teachers to facilitate learning. When discussing technology in teaching and learning, the 

term "integration" is often used. Since technology is part of our everyday lives, it is time to rethink the 

idea of integrating Technology should be embedded into teaching to support learning process. In other 

words, technology becomes an integral part of the learning experience, significant issue for teachers, from 

preparing learning experiences to the teaching and learning process (Eady & Lockyer, 2013). 

Solanki and Shyamlee (2012), as well as Pourhosseini Gilakjani (2017), supported the view that 

language teaching methods have changed due to technology. The researchers added that the application of 

technology helps learners study based on their interests. It also satisfies the visual and auditory senses of 

learners. From the perspective of Lam and Lawrence (2002) and Pourhosein, Gilakjani (2017), 

technology assists learners in adjusting their own learning process. Learners access a lot of information 

that their teachers cannot provide. 

Pourhosein Gilakjani (2013) states that technology has great potential to transform existing 

language teaching methods. Pourhosein Gilakjani and Sabouri (2014) emphasized that learners can 

control their learning process and access a lot of pieces of information that their teachers cannot control. 

Technology plays an important role in. It promotes activities for learners and significantly affects 

teachers’ methods of instruction. If Teachers who do not use technology in their teaching will never be 

able to keep up with these technologies. Therefore, it is crucial for teachers to have comprehensive 

knowledge of these technologies, especially when teaching language skills (Pourhosseini Gilaki, 2017; 

Solanki & Shyamlee, 2012). 
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Providing learners with knowledge and skills pertinent to computer technology promotes equity. 

opportunity, regardless of their background. Although learners have been born into a technologically rich 

world, they may not be proficient technology users (Bennett, Maton, & Kervin, (2008). Moreover, merely 

providing access to technology is insufficient. Meaningful development of technology base knowledge is 

important for all learners to maximize their learning potential (OECD, 2010). (OECD, 2010). In this 

review paper, the researcher will discuss some significant issues pertinent to the use of technology in 

teaching and learning English language skills. The issues are as follows: issues are defined, Definition of 

technology, Use of technology in the classroom, Previous studies on using technology to improve English 

language learning skills and recommendations for using technology. 

In addition to computers, other technical tools can be used for language learning. Each tool has 

certain advantages and can be applied to one of the four language skills: speaking, listening, reading, and 

writing. However, students need to be familiar with computers and the internet and be able to operate 

these tools to successfully use these techniques. Technology's impact on language teaching and learning is 

growing, as is the role of technology in the classroom. In other words, effective teacher and technology 

utilization can lead to positive learning outcomes (Sharma, 2009). 

Using technology for English language learning presents opportunities for motivation, 

engagement, and adaptation. These options range from gamified applications and AI-powered 

pronunciation aids to interactive whiteboards and online dictionaries. By accommodating diverse learning 

techniques, providing immediate feedback, and encouraging collaboration, this technology can transform 

passive learners into active participants when used correctly. 

Besides that, the importance of English proficiency in Indonesia cannot be overstated. It is 

increasingly seen as a necessary skill for accessing global expertise, better training options, and more 

promising career opportunities. Therefore, identifying ways to make English instruction more effective 

and interesting to students, especially those attending underfunded rural universities, is both pedagogical 

and socially crucial. 

Almost every aspect of life, including education, has been transformed by the digital age. One of 

the most significant changes brought about by technological advancements is in the field of language 

learning. As an international language, English is crucial to industry, academia, and worldwide 

communication. Incorporating historical context into English language instruction simplifies the learning 

process and creates an engaging, inspiring learning environment. An important component of learning a 

second language is motivation. Gardner and Lambert (2021) assert that learner motivation dictates the 

effort put into language acquisition exercises. Similarly, Deci and Ryan (2020) argue that sustained 

engagement requires intrinsic motivation, or the desire that originates within an individual. Staying highly 

motivated in classes where English is taught as a second language can be difficult. Students may struggle 

with conventional, textbook-centered teaching techniques or feel disconnected from the language. 

This study was conducted in Class X at MA Jihadul Ummah NW Waker, a rural senior high 

school located in Central Lombok, Indonesia. The study examined three main issues in English learning: 

student motivation, obstacles students face, and the challenges of technology integration. The study 

examined how tools such as LCD projectors, educational videos, and interactive apps can boost 

motivation. It also explored students’ challenges and the limitations of digital infrastructure in under-

resourced schools. 
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Literature Review 

1. Student Motivation in Learning English through Technology 

Student motivation is widely recognized as a critical factor in the successful acquisition of a 

second or foreign language. In recent years, technology has emerged as a powerful tool for enhancing 

motivation, particularly among English as a Foreign Language (EFL) learners. A 2025 study on 

multimodal teaching emphasized that students' motivation and comprehension improve significantly 

when they engage with content that involves multiple senses, such as visual, auditory, and interactive 

media (ScienceDirect, 2025). 

Immersive technologies, such as virtual reality (VR) and augmented reality (AR), have shown 

promise in boosting learner motivation. These tools offer contextual, real-life experiences that make 

language learning more meaningful and enjoyable, particularly for vocabulary and listening skills 

(Frontiers in Education, 2025). 

Another 2024 study found that students using interactive platforms, such as game-based learning 

apps and online quizzes, demonstrate higher intrinsic motivation and classroom engagement, especially 

when activities are personalized or gamified (West Science Journal, 2024). These tools encourage student 

autonomy, reduce anxiety, and foster a positive learning environment. 

2. Student Obstacles to Using Technology for Learning 

Despite its potential, many students, particularly those in rural areas, face significant barriers to 

using technology for learning. A 2023 systematic review revealed that students in disadvantaged or rural 

settings often lack access to devices, stable internet connections, and technological training. This limits 

their ability to fully participate in digital learning environments (ResearchGate, 2023). 

Moreover, digital literacy remains a major issue. Many students are unfamiliar with the basic 

functions of digital tools, especially for academic purposes. Without sufficient guidance, students may 

become frustrated, anxious, or disengaged when interacting with educational technologies. A 2024 study 

on urban-rural teacher disparities emphasized that digital gaps are technical and pedagogical. Students in 

under-resourced areas are often not taught how to learn with digital tools (ScienceDirect, 2024). 

These obstacles hinder students' ability to reap the benefits of technology-enhanced learning, 

underscoring the necessity of targeted interventions that encompass training, support, and access to 

fundamental infrastructure. 

3. Challenges in Implementing Technology in Rural Schools 

Rural schools face unique and often systemic challenges when it comes to integrating technology 

into the learning environment. A key challenge is inadequate infrastructure, including limited access to 

electricity, poor internet connectivity, and outdated or insufficient digital equipment (Trucano, 2025; 

ResearchGate, 2023). 

Additionally, teacher readiness and training are significant concerns. Many rural schools lack 

ongoing professional development in digital pedagogy for teachers, which makes it difficult to implement 

technology effectively. As Pelgrum (2024) and others have pointed out, the presence of technology alone 

is insufficient to bring meaningful change in instructional quality without proper training and support. 

Funding is another critical issue. Schools in rural or marginalized communities often have limited 

budgets, which prevents them from maintaining equipment, purchasing new tools, or subscribing to 

educational platforms. A 2025 global education report confirmed that budget inequality continues to 

widen the digital divide between urban and rural education systems (UNESCO, 2025). 
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Method 

This research employed a qualitative approach with a case study design. The study examined the 

use of technology in English language teaching in Class X at the MA Jihadul Ummah NW Walker school. 

The study aimed to provide a detailed description of how technology is applied in the teaching and 

learning process, as well as its effect on students’ motivation to learn English. The researcher sought to 

understand this phenomenon within the real-life context of a rural school with limited digital 

infrastructure. 

Data was collected using the informant method with non-probability sampling techniques, 

specifically snowball sampling technique was applied to collect the data from English teachers and 

subsequent participants identify based on recommendations from previous informants until data saturation 

was reached.  

Data were gathered through three primary techniques: observation, in-depth interviews, and field 

documentation. Direct observation was carried out during classroom activities to see how technology 

tools, such as LCD projectors, educational videos, and interactive applications, were used. After 

observations were completed, interviews were conducted with two English teachers and several tenth-

grade students to explore their perspectives on the effectiveness of technology in the learning process. 

Documentation included photos, activity notes, and learning materials relevant to the study. 

The data analysis process consisted of four stages: (1) data collection, (2) data reduction, (3) data 

display, and (4) drawing conclusions. First, the researcher collected data from various relevant sources. 

Next, the data were reduced by selecting the most important and relevant information. Third, the reduced 

data were presented in the form of descriptive narratives and interview quotes. Finally, conclusions were 

drawn based on the findings and connected to relevant theories on learning, motivation, and technology 

use in education. 

To ensure the validity of the data, the researcher applied triangulation techniques by comparing 

results from interviews, observations, and documentation to obtain credible, reliable, and scientifically 

accountable findings. 

 

Findings and discussion 

This study examined the integration of technology in English teaching at Class X of the MA 

Jihadul Ummah NW Walker school, with a focus on its impact on student motivation, learning obstacles, 

and classroom challenges. Through classroom observations, teacher and student interviews, and 

documentation, the study revealed that, despite the infrastructural limitations typical of rural settings, 

technology played a transformative role. 

1. Student Motivation 

Integrating technology increased students' motivation and engagement. Tools such as LCD 

projectors, short educational videos, and interactive language applications like Quizizz and Duolingo 

made learning more enjoyable and comprehensible. Students responded more actively to lessons that 

included visual and auditory elements, showing enhanced attention and participation. 

These findings align with Harmer's (2007) argument that technology-supported lessons increase 

learner focus and interaction. Similarly, Ushioda (2022) emphasized that learners are more motivated 

when they have autonomy over their learning, which technology enables. Gardner and Lambert (2021) 

distinguished between instrumental and integrative motivation, both of which were stimulated by 

technology through access to real-world contexts and goal-oriented learning. 
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Gamified learning experiences, as described by Munday (2023), promote competition, 

recognition, and persistence, all of which were observed in this study. The motivational impact was 

particularly strong for students who were disengaged in traditional, textbook-centered environments. 

2. Student Obstacles 

Although technology sparked interest, several obstacles at the student level were noted. The most 

critical was digital illiteracy. Many students were unfamiliar with operating digital tools independently. 

Additionally, students lacked access to personal devices and had limited opportunities to use the internet 

outside of school. 

These findings align with those of Bennett, Maton, and Kervin (2008), who argue that digital 

natives do not always possess functional digital skills. According to Deci and Ryan's (2020) self-

determination theory, unmet needs for competence can reduce intrinsic motivation. In this case, students' 

inability to comfortably navigate tools hindered their confidence and, in some cases, their willingness to 

engage. 

Furthermore, peer support and collaborative learning, important in collectivist cultures such as 

Indonesia (Ushioda, 2022), were not fully realized due to unequal access to technology. Some stud. 

3. Institutional Challenges 

At the school level, inadequate infrastructure posed significant barriers to implementation. There 

was only one LCD projector available, internet access was unreliable, and some classrooms lacked 

electricity. Teachers also mentioned receiving limited training and support for effectively integrating 

digital tools. 

These conditions echo the concerns of Pourhosein Gilakjani (2017), who emphasized that 

providing technology alone is insufficient without the pedagogical capacity to utilize it effectively. 

According to Eady and Lockyer (2013), effective integration requires teacher training and institutional 

readiness, both of which were lacking in this context. 

Additionally, Becker (2000) emphasized the importance of curriculum flexibility and teacher 

autonomy for successfully implementing digital methods. In this study, although the teachers 

demonstrated creativity, a lack of institutional support limited the scalability of their innovations. 

 

Conclusion 

This study concludes that integrating technology into English language instruction at MA Jihadul 

Ummah NW Walker can significantly increase student motivation, engagement, and interaction in the 

classroom. Simple yet effective tools, such as projectors, educational videos, and interactive apps, 

contributed to a more dynamic, student-centered learning environment. Students were more motivated 

and engaged, particularly when lessons incorporated multimedia and gamified elements. 

However, despite these positive outcomes, several challenges were evident. Students often 

struggled with limited digital literacy and lacked access to personal devices or stable internet outside of 

school. Institutional issues, such as inadequate infrastructure and limited teacher training, also constrained 

the full implementation of technology in teaching. 

In essence, technology alone is not a solution; it must be paired with strong pedagogical planning, 

adequate resources, and continuous teacher development. With thoughtful integration, even minimal 

technology can meaningfully impact rural educational settings. Therefore, greater support from 

stakeholders is necessary to ensure that all students, regardless of their geographic location, can benefit 

from modern learning tools and practices. 
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