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Abstract  

This study aims to implement the Inquiry Learning model to enhance learning outcomes and 

critical thinking skills among students in Phase D of Class VIII at Assisi Medan Catholic Private Junior 

High School. The research process utilized the classroom action research (CAR) method involving 26 

eighth-grade students in Phase D during the academic year 2023/2023. The analysis results indicate a 

significant improvement in applying the Inquiry Learning model across various cycles. For instance, 

during the orientation phase, the percentage increased from 62.5% in Cycl 58.33% in the subsequent 

cycle, representing a 10% increase. Similarly, there was a notable enhancement in students' critical 

thinking abilities, particularly in providing explanations, building basic skills, making inferences, offering 

further explanations, and devising strategies and tactics. For example, in the stage of providing further 

explanations, the percentage rose from an initial 38.46% of successful students to 60.25% in the following 

cycle, marking a 56.65% increase. However, there was a significant decrease in students' eloquence skills 

and criteria for eligibility. For instance, in eloquence skills, the percentage of students dropped drastically 

from 65% in the first cycle to 15.38% in the subsequent cycle, experiencing a decline of -49.62%. 

Research recommendations include facilitating teachers in implementing effective Inquiry Learning 

models and expanding project-based and interactive learning approaches. 

Keywords: Learning Outcomes; Critical Thinking Skills; Inquiry Learning; Students 

 
Introduction 
 

Education is an essential need for individuals because through education, one gains knowledge, 

experiences, and crucial skills (Renna, 2022). Education is also crucial in enhancing intelligence, 

developing skills, strengthening moral values, and shaping personality (Agustin I. N. N. & Supriyono A, 

2021). In the digital era, technological advancements influence education, requiring teachers to adapt to 

support this development (Etistika Yuni Wijaya et al., 2020). The 21st-century learning process focuses 

on critical thinking and problem-solving, Communication, Collaboration, Creativity, and Innovation. 

21st-century education aims to provide students with skills relevant to the demands of society and the 

evolving job market (Septikasari, 2022). Critical thinking skills reflect the learning outcomes that involve 

understanding, applying knowledge, skills, and attitudes (Rachmantika & Wardono, 2019). Critical 

thinking also involves evaluating the thinking process and the reasoning that went into the conclusion 
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we've arrived at or the kinds of factors considered in making a decision. Critical thinking is sometimes 

called directed thinking because it focuses on obtaining a desired outcome.(Ermina, n.d.) 

Improving critical thinking skills is a necessity for students to become more skilled and active 

(Cahyono, 2021). The Inquiry Learning model can help enhance students' critical thinking skills through 

interactive learning experiences (Sutarningsih, 2022). It also increases the relevance of content and 

student learning motivation (Afrom, 2019). Low teacher competencies, student grades, and 21st-century 

student skills pose challenges in education (Leonard, 2020). Teachers need to master effective teaching 

methods to achieve student learning outcomes (Setyosari, 2020). Evaluating student learning outcomes is 

essential for improving the learning process (Daud, 2020). The Inquiry Learning model has proven 

effective in improving student learning outcomes and critical thinking skills (Tasya & Abadi, 2019). This 

significantly contributes to improving the overall quality of education (Nisa’ et al., 2020). 

Learning outcomes encompass individual achievements in mastering knowledge, skills, attitudes, 

or values that are the learning objectives (Magister & Pendidikan, 2020). Assessment of learning 

outcomes aims to evaluate students' understanding of the learning material and their ability to apply that 

knowledge(Arfan Delar et al., 2022). Knowledge, attitudes, and skills are forms of learning outcomes 

(Arfan Delar et al., 2022), which are divided into three national education domains: cognitive, affective, 

and psychomotor. The cognitive domain emphasizes students' abilities in analytical thinking, 

remembering information, and problem-solving (Yulianto, 2021). Student academic achievement is 

reflected in numerical or letter grades in report cards, covering cognitive aspects, which greatly influence 

student achievement because it involves the thinking process that occurs in the brain (Zakiah & Khairi, 

2019). The levels of cognitive competence according to Bloom's taxonomy range from remembering to 

creating. It includes mental activities such as knowledge, understanding, application, analysis, synthesis, 

and evaluation (Sondak, 2019). The revised Bloom's taxonomy includes levels of remembering, 

understanding, applying, analyzing, evaluating, and creating (Zakiah & Khairi, 2019). 

The affective domain in learning outcomes includes students' abilities to understand, remember, 

and apply knowledge in various learning contexts. Assessment of this aspect involves the use of scales 

such as Likert Scale, Multiple Choice Scale, and others to obtain information about students' attitudes 

(Inayatun, 2021). Examples of positive student behaviors include discipline, responsibility, enthusiasm, 

and appreciation for others. Students' affective abilities can be identified through stages of acceptance, 

response, appreciation, deep understanding, and application (Nafiati, 2021). The psychomotor domain is 

related to movement, sensorimotor skills, and motor activities (Arsyad & Saleh, 2022). Assessment in this 

domain evaluates students' action abilities after learning, including physical activities reflected in actual 

actions (Arsyad & Saleh, 2022). Motor development begins at birth and includes body movement control 

(Rizqia et al., 2019). The principles of assessment in the psychomotor domain include continuity, 

integrity, objectivity, and cooperation (Putra & Hefni, 2022). Methods of evaluating learning outcomes 

include written tests, projects, presentations, and performance assessments (Wicaksono & Iswan, 2019). 

Factors affecting learning outcomes include health, interests, talents, motivation, family, school, and 

community influences (Putra & Hefni, 2022). 

Critical Thinking Skills are mental abilities to process, analyze, and evaluate information 

carefully and deeply, involving reflective attitudes and the ability to identify strengths and weaknesses 

from various perspectives (Rusda Elsabrina et al., 2022). It includes analysis, evaluation, inference, 

explanation, and skepticism. These skills help avoid shallow thinking, recognize biases, make better 

decisions, and shape character while facilitating growth. Internal factors such as cognitive and 

metacognitive abilities, interest, motivation, argumentation, analysis, communication, and self-confidence 

influence critical thinking skills (Amalia et al., 2021). External factors such as family, school, and 

community environments also play a role in student learning outcomes (Amalia et al., 2021). 

Developing critical thinking skills involves continuous reflection and learning processes, as well 

as active engagement in analytical and reflective thinking processes in various contexts (Rusda Elsabrina 
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et al., 2022). This is essential for making good decisions and essential skills for understanding the world, 

participating in meaningful dialogues, and solving problems in various aspects of life. The goal of critical 

thinking skills is to maintain an objective position by considering all perspectives of an argument and 

evaluating its strengths and weaknesses. The importance of these skills lies in the ability to present 

arguments objectively, without bias, and with careful evaluation of the presented claims. Highlighting the 

broad benefits of critical thinking skills, including improved academic performance, workplace well-

being, and the ability to face challenges in everyday life. Academic performance is improved through 

understanding others' perspectives, critically evaluating arguments, and the ability to build and maintain 

personal arguments. In the workplace, these skills support deeper understanding of decisions, flexibility 

of thinking, and analytical abilities in problem-solving. Meanwhile, in everyday life, critical thinking 

skills prevent unwise decision-making, support the formation of knowledgeable and caring communities, 

and play a role in shaping independent thinkers who can evaluate their own assumptions, dogmas, and 

prejudices. 

Critical thinking skills include clarification, foundation, inference, and interaction. Clarification 

involves identifying focus, analyzing arguments, and defining terms. Foundation relates to supporting 

inferences and assessing evidence, including evaluating the credibility of sources and observation reports. 

Inference involves deduction, induction, judgment, and decision-making about values. Interaction focuses 

on collaboration with others and decision-making, including activities such as defining problems, 

selecting solution criteria, formulating alternatives, deciding actions, checking the overall situation, and 

monitoring implementation (Nafiati, 2021). 

The Inquiry Learning Model is a learning approach that emphasizes the development of critical 

thinking skills, investigative abilities, and active student participation in understanding and solving 

problems (Fahmi & Wiguna, 2020). Teachers act as facilitators in the process of exploration, discovery, 

and construction of knowledge by students. Students are encouraged to ask questions, develop 

hypotheses, conduct experiments, and analyze results to understand concepts deeply. Learning is student-

centered, where they are active in formulating questions, identifying resources, and taking responsibility 

for their learning. This model creates a learning environment that promotes student engagement, the 

development of critical thinking skills, and solid concept understanding. It enables students to become 

independent, creative, and critical learners, ready to face real-world challenges. 

The Inquiry Learning Model involves a series of steps that encourage students to be active in 

learning, from formulating questions to producing learning products. The steps include orientation to 

create a responsive learning climate, formulating problems to evoke puzzles, formulating hypotheses as 

temporary answers, collecting data to test hypotheses, testing hypotheses to determine acceptable 

answers, and formulating conclusions to describe findings. This approach involves teachers as guides who 

support students at each stage, creating a collaborative learning environment and stimulating student 

interest in knowledge exploration. This model is effective because it gives students the opportunity to 

work independently in solving problems and makes learning more interactive and engaging. 

This research aims to address the following questions: 1) How does the Inquiry Learning model 

enhance learning outcomes and critical thinking skills of students in Class VIII D Phase at Assisi Medan 

Catholic Private Junior High School?, 2) Does the improvement of students' critical thinking skills in 

PAK learning using the Inquiry Learning model in Class VIII D Phase at Assisi Medan Catholic Private 

Junior High School?, 3) Can students' learning outcomes be improved using the Inquiry Learning model 

in PAK learning in Class VIII D Phase at Assisi Medan Catholic Private Junior High School. 

The Inquiry Learning Model is an effective and beneficial learning approach for students (Faujiah 

et al., 2022). Some of its advantages include emphasis on the balanced development of cognitive, 

affective, and psychomotor aspects, flexibility in learning according to each student's learning style, 

suitability with modern learning psychology development, and the ability to accommodate students with 

above-average abilities. The importance of the Inquiry Learning Model is influenced by factors such as 
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teacher support, learning design, and resource availability. These advantages indicate the positive 

contribution of the Inquiry Learning Model to student learning. 

 

Research Methods 

This study is a Classroom Action Research (CAR) conducted at Assisi Medan Private Junior 

High School in Phase D of Class VIII during the Second Semester of the Academic Year 2023/2024. The 

research subjects consist of 26 students, including 11 females and 15 males, selected through census from 

all eighth-grade students in Phase D. The aim of this research is to improve students' learning outcomes 

and critical thinking skills through the implementation of the Inquiry Learning model (Azizah, 2021). 

Classroom Action Research (CAR) is a research method conducted within the classroom with the 

aim of evaluating the effects or outcomes of actions applied to research subjects within the classroom 

environment. This research process involves four main interconnected activities: planning, implementing 

actions, observation or observation, and reflection. This process is often repeated continuously to achieve 

a better understanding of the impact of the actions taken. The reference mentioned (Azizah, 2021) refers 

to the source of information used to support the description. 

Qualitative descriptive analysis steps include comparing data from various sources, data 

categorization, presenting data in tables and diagrams, and drawing conclusions inductively. The criteria 

for the success of actions consist of process and product success criteria, which are important for 

measuring the effectiveness of learning in action research. 

 

Results And Discussion 

The results of Cycle I Action Research indicate that in implementing the Inquiry Learning model, 

the Orientation aspect achieved exellent results with a score of 40 and good results with a score of 12, 

each with percentages of 62.5% and 18.75%, respectively. The Problem Formulation stage had scores of 

28 for good and 15 for exellent, with percentages of 58.33% and 31.25%. Formulating hypotheses was 

marked by scores of 16 for good and 12 for exellent, reaching percentages of 44.44% and 37.50%. Data 

collection showed scores of 32 for good and 12 for exellent, resulting in percentages of 68.75% and 25%. 

Hypothesis testing indicated scores of 40 for exellent and 6 for good, with percentages of 83.3% and 

12.5%. Finally, formulating conclusions had scores of 20 for good and 15 for exellent, with percentages 

of 41.66% and 31.25%. 

 
Graph 1. Implementation of the Inquiry Learning Model in Cycle I 
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Based on the chart below, it can be observed that the Critical Thinking Skills of students in Phase 

D Class VIII-4 at Assisi Medan Catholic Private Junior High School highlight students' proficiency in 

various learning aspects. The majority of students demonstrate a good level of proficiency, with most 

falling into the proficient category (57%), followed by competent (31%) and adequate (16%). Building 

foundational skills is also a strength for students, with the majority showing a high level of proficiency 

(69.23%), especially in the proficient category (54%) compared to competent (22%). In making 

inferences, the majority of students demonstrate good ability (61.53%), particularly in the proficient 

(32.69%) and competent (32%) categories. However, there is room for improvement, especially in the 

adequate category (16.66%), although proficiency (38.46%) and competence (44.87%) are also quite 

balanced. Finally, students show good ability in organizing strategies and tactics, with the majority falling 

into the proficient category (66.66%) and the remainder competent (20%). 

 
Graph 2. Students' Critical Thinking Skills in Cycle I 

Based on the chart below, it can be seen that the Learning Outcomes of students in Phase D Class 

VIII-4 at Assisi Medan Catholic Private Junior High School are as follows: 1) Proficient in Cycle I, 20% 

with 5 students; 2) Competent in Cycle I, 65% with 17 students; Adequate, 15% with 4 students; and 

Starting to Develop in Cycle I, 0% with an average learning outcome of 82.88%. With a total number of 

students being 26 students. 

 
Graph 3. Students' Learning Outcomes in Cycle I 
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Furthermore, the results of action research in cycle II can be described as follows. Based on the 

chart below, students' ability in material orientation shows excellent results, with 68.75% achieving a 

exellent level and 23.43% showing a good level. In the problem formulation stage, the majority of 

students demonstrate good ability, with 88.33% achieving a good level. The same occurs when 

formulating hypotheses, where 87.50% of students show good ability. In collecting data and testing 

hypotheses, 75% of students demonstrate good ability. Finally, in formulating conclusions, the majority 

of students show good ability, with 58.33% achieving a good level and 31.25% achieving a fairly good 

level. No students achieve a low level in all aspects evaluated. 

 
Graph 4. Implementation of the Inquiry Learning Model in Cycle II 

 

Based on the chart below, students' abilities indicate that the majority of them have good 

proficiency in several learning aspects. Specifically, in the proficiency category, the percentage of 

proficient students reaches 63.46%, while competent students reach 30.37%, and adequate students reach 

5.76%. In building foundational skills, the majority of students, amounting to 61.53%, demonstrate good 

proficiency, followed by competent students with a percentage of 37.17%, and students with basic skills 

amounting to 1.28%. In making inferences, 75% of students demonstrate good proficiency, while 25% of 

students are not fully capable yet. In providing further explanations, the percentage of proficient students 

reaches 60.25%, while competent students reach 41.02%, and adequate students reach 6.41%. Finally, in 

organizing strategies and tactics, 76.92% of students demonstrate good proficiency, while competent 

students reach 23.07%. There are no students who are unable to organize strategies and tactics. 
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Graph 5. Students' Critical Thinking Skills in Cycle II 

 

Based on the chart below, it can be observed that the Learning Outcomes of students in Phase D 

Class VIII-4 at Assisi Medan Catholic Private Junior High School are as follows: 1) Proficient in Cycle I, 

76.92% totaling 20 students; 2) Competent in Cycle I, 7.70% totaling 2 students. Adequate, 0% totaling 0 

students, and Starting to Develop in Cycle I, 0% with an average learning outcome of 90.8%. With a total 

number of students being 26 students. 

 
Graph 6. Students' Learning Outcomes in Cycle II 

 

This research aligns with the intended goals, which are to improve Student Learning Outcomes 

and Critical Thinking Skills in Phase D Class VIII-4 of Assisi Medan Catholic Private Junior High 

School. Based on the table below, it can be observed that there is an improvement in the success of 

implementing the Inquiry Learning Model for Students in Phase D Class VII-2 of Assisi Medan Catholic 

Private Junior High School, namely: 1) Orientation in cycle I increased from 62.5% to 58.33% with an 

increase of 10%; 2) Problem Formulation in cycle I increased from 58.33% to 88.33% with an increase of 

51.43%. Formulating Hypotheses increased from 44.44% in cycle I to 87.50% with an increase of 

96.89%. Data Collection in cycle I increased from 68.75% to 75% with an increase of 9.01%. Hypothesis 
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Testing in cycle I increased from 75% to 83.3% with an increase of 11.06%. Formulating Conclusions in 

cycle I increased from 41.66% to 58.33% with an increase of 40.01%. 

Table 1: Improvement in the Implementation of the Inquiry Learning Model 

ASPECT 

AVERAGE SCORE 

ACQUISITION 

IMPROVEMENT 

(FROM CYCLE I TO 

CYCLE II) Cycle I Cycle II 

Orientation 62,5 % 68,75 % 10% 

Formulating the Problem 58,33 % 88,33 % 51,43% 

Formulating Hypothesis 44,44 % 87,50 % 96,89% 

Collecting Data 68,75 % 75 % 9,01% 

Testing Hypothesis 75 % 83,3% 11,06% 

Formulating Conclusion 41,66 % 58,33 % 40,01% 

 

Based on the table below, it can be seen that there is an improvement in the Critical Thinking 

Skills of students in Phase D Class VIII-4 at Assisi Medan Catholic Private Junior High School, namely: 

1) Providing Simple Explanations in cycle I increased from 54.80% to 63.46% with an increase of 

15.80%; 2) Building Foundational Skills in cycle I increased from 28.20% to 61.53% with an increase of 

100%. 3) Making Inferences increased from 32.69% in cycle I to 75% with an increase of 100%. 4) 

Providing Further Explanations in cycle I increased from 38.46% to 60.25% with an increase of 56.65%. 

5) Organizing Strategies and Tactics in cycle I increased from 66.66% to 76.92% with an increase of 

15.39%. 

Table 2: Improvement in Students' Critical Thinking Skills 

ASPECT 

AVERAGE SCORE 

ACQUISITION 

IMPROVEMENT 

(FROM CYCLE I TO 

CYCLE II) Cycle I Cycle II 

Providing Simple Explanations 54,80% 63,46% 15,80% 

Building Basic Skills 28,20 % 61,53 % 100% 

Making Inferences 32,69 % 75% 100% 

Providing Further Explanation 38,46% 60,25% 56,65% 

Oranizing Strategies and Tactics 66,66 % 76,92% 15,39% 

 

Based on the table below, it can be observed that there is an improvement in the Learning 

Outcomes of students in Phase D Class VIII-4 at Assisi Medan Catholic Private Junior High School, 

namely: 1) Proficient in cycle I increased from 20% to 76.92% with an increase of 56.92%; 2) Competent 

in cycle I decreased from 65% to 15.38% with a decrease of -49.62%. 3) Adequate from 15% in cycle I 

increased to 7.70% with a decrease of -7.30%. 

Table 3: Improvement in Learning Outcomes 

ASPECT 

AVERAGE SCORE 

ACQUISITION 

IMPROVEMENT 

(FROM CYCLE I TO 

CYCLE II) Cycle I Cycle II 

Proficient 20% 76,92% 56.92 % 

Adequate 65% 15,38% -49,62% 

Competent 15% 7,70% -7,30% 

Not Yet Developed 0% 0% 0% 
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The implementation of the Inquiry Learning model among students in Phase D, Class VIII-4 at 

Assisi Medan Catholic Private Junior High School shows interesting research outcomes. Teachers play a 

crucial role in guiding students to creatively identify and solve problems. This has been proven to 

enhance student engagement in the learning process as well as their ability to generate innovative 

solutions . Teachers also formulate intriguing problems for students to solve, increasing their interest and 

motivation (TA’DUNGAN, 2021). Forming small groups and promoting collaboration enhances students' 

self-confidence and strengthens their social relationships (Syahnaz et al., 2023). Teachers assist students 

in developing problem identification skills and teamwork abilities, thereby enhancing their analytical 

skills (Hanaris, 2023). In formulating problems, teachers provide space for students to actively 

participate, formulate relevant hypotheses, and prioritize hypotheses for further investigation (Kasi, 

2022). Teachers also guide students in devising experimental steps and carefully collecting data. In 

hypothesis testing, teachers encourage active student participation, support inclusive presentations, and 

create a collaborative learning environment. Finally, teachers guide students in formulating logical 

conclusions supported by data. All of these efforts are aimed at enhancing students' understanding of the 

subject matter and developing their skills holistically. 

The improvement in critical thinking skills among students in Phase D, Class VIII-4 at Assisi 

Medan Catholic Private Junior High School can be explained by significant research findings in 

enhancing students' ability to focus on issues. This is reflected in their ability to identify, analyze, and 

seek solutions deeply, driven by various factors such as project-based learning approaches, interactive 

teaching techniques, and continuous teacher feedback (Dr. Nanang, 2012). Improvement in the ability to 

analyze arguments is also noted, with students better understanding argument structures and evaluating 

strengths and weaknesses (Susilawati et al., 2023). Furthermore, there is progress in students' ability to 

ask relevant and in-depth questions, supported by learning approaches that encourage exploration and 

discussion (Rasiman, 2022). Students have also improved in their ability to respond to challenging 

questions using critical thinking, measurable solutions, and constructive teacher feedback (Studi et al., 

2023). Additionally, there is an enhancement in students' ability to critically and analytically consider the 

credibility of information sources (Fernanda et al., 2019). This is supported by in-depth learning about 

information literacy and the use of case studies in class. Students have also shown improvement in 

observing and considering observation results, which are crucial in developing deep understanding and 

accurate analysis (Friska et al., n.d.). 

In students' ability to make effective decisions in classroom situations, supported by learning 

approaches emphasizing active student engagement in real-life simulations and role-playing exercises 

(Rofiq et al., n.d.). Students have also improved in their ability to understand and interpret definitions 

carefully and deeply (Suciono, 2020). Improvement is also evident in students' ability to identify 

assumptions, driven by teaching methods that encourage critical thinking and discussion (Rizqia et al., 

2019). Finally, there is a significant improvement in students' ability to formulate concrete actions and 

articulate arguments both orally and in writing. This is supported by exercises emphasizing action 

planning in real-life situations, the use of effective presentation techniques, and detailed teacher feedback 

(Ipa et al., n.d.). 

 

Conclusion 

1. Implementation of the Inquiry Learning model in Phase D, Class VIII at Assisi Private Junior High 

School, Medan, successfully increased students' learning outcomes and critical thinking skills. The 

orientation achievement rate increased from 62.5% to 58.33% in the subsequent cycle, with an 

improvement of 10%. The ability to formulate problems increased from 58.33% to 88.33% in the 

next cycle, showing an increase of 51.43%. Formulating hypotheses improved from 44.44% to 

87.50% in the following cycle, with an increase of 96.89%. The ability to collect data increased from 

68.75% to 75% in the next cycle, showing an improvement of 9.01%. Testing hypotheses rose from 
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75% to 83.3% in the subsequent cycle, showing an increase of 11.06%. Lastly, drawing conclusions 

increased from 41.66% to 58.33% in the following cycle, with an improvement of 40.01%. 

 

2. The improvement in students' critical thinking skills in Phase D, Class VIII at Assisi Private Junior 

High School, Medan, can be seen in several aspects: the percentage of students providing simple 

explanations increased from 54.80% to 63.46% in the next cycle, with an improvement of 15.80%. 

In developing basic skills, only 28.20% of students succeeded initially, but this drastically increased 

to 61.53% in the following cycle, showing an improvement of 100%. The ability to make inferences 

increased from 32.69% to 75% in the subsequent cycle, with an improvement of 100%. The ability 

to provide further explanations improved from 38.46% to 60.25% in the next cycle, showing an 

increase of 56.65%. Lastly, in strategizing and tactics, the percentage rose from 66.66% to 76.92% in 

the following cycle, with an improvement of 15.39%. 

 

3. There was an increase in learning outcomes among students in Phase D, Class VIII-4 at Assisi 

Catholic Private Junior High School, Medan. The percentage of students proficient in the material 

rose sharply from 20% to 76.92% in the next cycle, with an improvement of 56.92%. However, in 

skill proficiency, the percentage of students significantly decreased from 65% to 15.38% in the 

subsequent cycle, showing a decline of -49.62%. Additionally, in the criteria for competency, the 

percentage of students dropped significantly from 15% to 7.70% in the next cycle, with a decrease of 

-730%. 

 

Recommendations 

Based on the research results on the Improvement of Learning Outcomes and Critical Thinking 

Skills of students using the Inquiry Learning Model at Assisi Medan Catholic Private Junior High School, 

the recommendations proposed by the researchers cover several important aspects. First, Assisi Medan 

Catholic Private Junior High School is advised to continue supporting and facilitating teachers in 

implementing effective Inquiry Learning models. Additionally, expanding project-based and interactive 

learning approaches is also recommended. Second, for Catholic Religious Education teachers, it is 

important to enhance the integration of Catholic values into teaching, while paying attention to the 

development of students' speaking and writing skills, especially in the context of argumentation. Third, 

students at Assisi Medan Catholic Private Junior High School are encouraged to create a collaborative 

learning atmosphere and focus on developing speaking and writing skills, particularly in argumentation. 

Finally, for future researchers, it is suggested to expand the scope of research to examine the impact of 

this learning model on other aspects of student learning. 

 

References 

Afrom, I. (2019). Penyebab Rendahnya Kemampuan Membaca. 13, 122–131. 

Agustin I. N. N. & Supriyono A. (2021). Permasalahan Pendidikan Di Indonesia. Magistra, Vol 21, No 69 

(2009): Magistra Edisi Juni, 15. http://journal.unwidha.ac.id/index.php/magistra/article/view/186. 

Amalia, A., Puspita Rini, C., & Amaliyah, A. (2021). Analisis Kemampuan Berpikir Kritis Siswa Kelas V 

Dalam Pembelajaran Ipa Di Sdn Karang Tengah 11 Kota Tangerang. SIBATIK JOURNAL: Jurnal 

Ilmiah Bidang Sosial, Ekonomi, Budaya, Teknologi, Dan Pendidikan, 1(1), 33–44. 

https://doi.org/10.54443/sibatik.v1i1.4. 

Arfan Delar, D., Reinita, Arwin, & Mansurdin. (2022). Analisis Kemampuan Kognitif, Afektif, dan 

Psikomotor Peserta Didik pada Pembelajaran Tematik Terpadu Melalui Model Cooperative Tipe 

Make a Match di SDN 05 Sawahan Padang. Pendidikan Tambusai, 6, 8390–8400. 



International Journal of Multicultural and Multireligious Understanding (IJMMU) Vol. 11, No. 7, July    2024 

 

Improving Student Learning Outcomes and Critical Thinking Skills 
Using the Inquiry Learning Model 

161 

 

Arsyad, B., & Saleh, S. R. (2022). Desain Instrumen Penilaian Ranah Psikomotorik pada Pembelajaran 

Bahasa Arab. JAEL: Journal of Arabic Education and Linguistic, 2(2), 53–63. 

Azizah, A. (2021). Pentingnya Penelitian Tindakan Kelas Bagi Guru dalam Pembelajaran. Auladuna : 

Jurnal Prodi Pendidikan Guru Madrasah Ibtidaiyah, 3(1), 15–22. 

https://doi.org/10.36835/au.v3i1.475. 

Cahyono, B. (2021). Analisis Ketrampilan Berfikir Kritis Dalam Memecahkan Masalah Ditinjau 

Perbedaan Gender. Aksioma, 8(1), 50. https://doi.org/10.26877/aks.v8i1.1510. 

Daud, M. N. (2020). Pencapaian Hasil Belajar Melalui Peningkatan Kemampuan Mengajar. Jurnal 

Pendidikan Dan Pembelajaran, 6, 1–10. 

Dr. Nanang, M. P. (2012). Mosharafa MATEMATIK MELALUI PENDEKATAN METAKOGNITIF ISSN 

2086-4280 Mosharafa ISSN 2086-4280. 1, 1–9. 

Ermina. (n.d.). The effect of teaching technique and critical 1,. 9–15. 

Etistika Yuni Wijaya, Dwi Agus Sudjimat, & Amat Nyoto. (2020). Transformasi Pendidikan Abad 21 

Sebagai Tuntutan. Jurnal Pendidikan, 1, 263–278. http://repository.unikama.ac.id/840/32/263-278 

Transformasi Pendidikan Abad 21 Sebagai Tuntutan Pengembangan Sumber Daya Manusia di Era 

Global .pdf. diakses pada; hari/tgl; sabtu, 3 November 2018. jam; 00:26, wib. 

Fahmi, M., & Wiguna, S. (2020). Efektivitas Model Pembelajaran Inquiry Learning Dalam Meningkatkan 

Pemahaman Siswa Pada Mata Pelajaran Fiqih Kelas X MAS Ar-Rahman Bubun. Tut Wuri 

Handayani: Jurnal Keguruan, 01(02), 130–137. 

Faujiah, N., Septiani, S. N., Putri, T., Setiawan, U., Studi, P., Agama, P., Studi, P., Agama, P., Studi, P., 

Agama, P., Studi, P., & Agama, P. (2022). Kelebihan dan Kekurangan Jenis-Jenis Media. 3(2), 81–

87. 

Fernanda, A., Haryani, S., & Prasetya, A. T. (2019). MATERI LARUTAN PENYANGGA DENGAN 

MODEL PEMBELAJARAN. 13(1), 2326–2336. 

Hanaris, F. (2023). Peran Guru Dalam Meningkatkan Motivasi Belajar Siswa: Strategi Dan Pendekatan 

Yang Efektif. Jurnal Kajian Pendidikan Dan Psikologi, 1(1), 1–11. 

https://doi.org/10.61397/jkpp.v1i1.9. 

Inayatun, S. (2021). Pengukuran Ranah dalam Evaluasi Pembelajaran Dasar. Universitas Muhammadiyah 

Sidoarjo, 172071200010. 

Ipa, P., Sdn, D. I., Kecamatan, G., Wahyuni, I. T., Idatriwahyunigmailcom, E., & Sari, P. M. (n.d.). 

IDENTIFIKASI KETERAMPILAN BERPIKIR KRITIS SISWA PADA. 

Kasi, R. (2022). Pembelajaran Aktif : Mendorong Partisipasi Siswa. Jurnal Pembelajaran, 1(1), 1–12. 

Leonard, L. (2020). Kompetensi Tenaga Pendidik di Indonesia: Analisis Dampak Rendahnya Kualitas 

SDM Guru dan Solusi Perbaikannya. Formatif: Jurnal Ilmiah Pendidikan MIPA, 5(3), 192–201. 

https://doi.org/10.30998/formatif.v5i3.643. 

Magister, P., & Pendidikan, T. (2020). PENGARUH PENDEKATAN PEMBELAJARAN TERHADAP 

HASIL EFFECT OF LEARNING APPROACH ON STUDENT. 15(2), 17–29. 

Memprediksi, K., Dan, M., & Rosa, F. O. (n.d.). EKSPLORASI KEMAMPUAN KOGNITIF SISWA 

TERHADAP. 111–118. 



International Journal of Multicultural and Multireligious Understanding (IJMMU) Vol. 11, No. 7, July    2024 

 

Improving Student Learning Outcomes and Critical Thinking Skills 
Using the Inquiry Learning Model 

162 

 

Nafiati, D. A. (2021). Revisi taksonomi Bloom: Kognitif, afektif, dan psikomotorik. Humanika, 21(2), 

151–172. https://doi.org/10.21831/hum.v21i2.29252. 

Nisa’, F., Astawa, I. B. M., & Christiawan, P. I. (2020). Penerapan Model Pembelajaran Inquiry Untuk 

Meningkatkan Aktivitas Dan Hasil Belajar IPS Siswa Kelas VII SMP Negeri 2 Sawan. Jurnal 

Pendidikan Geografi Undiksha, 8(2), 55. https://doi.org/10.23887/jjpg.v8i2.23519. 

Putra, D. E., & Hefni, E. (2022). Faktor Penyebab Rendahnya Hasil Belajar Siswa dan Strategi Guru 

Meningkatkan Pemahaman Konsep Siswa. Jurnal Pendidikan Tembusai, 6(2), 14942–14958. 

Rachmantika, A. R., & Wardono. (2019). The role of students’ critical thinking skills in learning 

mathematics with problem-solving. Prosiding Seminar Nasional Matematika, 2(1), 441. 

Rasiman. (2022). Meningkatkan Kemampuan Berpikir Kritis Melalui Pembelajaran Matematika Dengan 

Pendekatan Matematika Realistik. AKSIOMA : Jurnal Matematika Dan Pendidikan Matematika, 4(2), 

1–8. http://journal.upgris.ac.id/index.php/aksioma/article/view/544. 

Renna, H. R. P. (2022). Konsep Pendidikan Menurut John Locke dan Relevansinya bagi Pendidikan 

Sekolah Dasar di Wilayah Pedalaman Papua. Jurnal Papeda: Jurnal Publikasi Pendidikan Dasar, 

4(1), 7–16. https://doi.org/10.36232/jurnalpendidikandasar.v4i1.1698. 

Rizqia, M., Iskandar, W., Simangunsong, N., & Suyadi, S. (2019). Analisis Psikomotorik Halus Siswa 

Ditinjau dari Keterampilan Menggambar Anak Usia Dasar SD. Al-Aulad: Journal of Islamic Primary 

Education, 2(2), 45–53. https://doi.org/10.15575/al-aulad.v2i2.5212. 

Rofiq, A. A., Islam, U., & Sunan, N. (n.d.). Pentingnya keterampilan pengambilan keputusan sosial bagi 

siswa smp. 117, 175–184. 

Rusda Elsabrina, U., Hanggara, G. S., Sancaya, S. A., Nusantara, U., & Kediri, P. (2022). Peningkatan 

Kemampuan Berfikir Kritis Siswa Melalui Layanan Bimbingan Kelompok Dengan Teknik Creative 

Problem Solving. Seminar Nasional Dalam Jaringan Konseling Kearifan Nusantara, 502–513. 

Septikasari, R. (2022). Keterampilan 4C abad 21 dalam pembelajaran. Jurnal Tarbiyah Al-Awlad, VIII(2), 

107–117. 

Setyosari, P. (2020). Menciptakan Pembelajaran Yang Efektif Dan Berkualitas. JINOTEP (Jurnal Inovasi 

Dan Teknologi Pembelajaran) Kajian Dan Riset Dalam Teknologi Pembelajaran, 1(5), 20–30. 

https://doi.org/10.17977/um031v1i12014p020. 

Sondak, S. H. (2019). Faktor-Faktor Loyalitas Pegawai Di Dinas Pendidikan Daerah Provinsi Sulawesi 

Utara. Jurnal EMBA: Jurnal Riset Ekonomi, Manajemen, Bisnis Dan Akuntansi, 7(1), 671–680. 

Studi, P., Fisika, P., Padang, U. N., Barat, S., & Andrian. (2023). Komparasi kemampuan menjawab 

pertanyaan siswa yang menggunakan model pembelajaran nht dan stad. 9, 147–154. 

Suciono, W. (2020). Analisis Faktor-Faktor yang Mempengaruhi Keterampilan Berpikir Kritis Siswa 

dalam Pembelajaran Ekonomi Era Revolusi 4 . 0 Analysis of Factors Affecting Students ’ Critical 

Thinking Ability in Economic Learning in the Revolutionary Era 4 . 0 Rugutt & Chemo. 17(1), 48–56. 

Susilawati, S., Dewi, S., Kurniati, T., & Yuliawati, A. (2023). KEMAMPUAN ARGUMENTASI SISWA 

DALAM PEMBELAJARAN EKOSISTEM MENGGUNAKAN MODEL ARGUMENT DRIVEN. 30, 

176–183. 

 



International Journal of Multicultural and Multireligious Understanding (IJMMU) Vol. 11, No. 7, July    2024 

 

Improving Student Learning Outcomes and Critical Thinking Skills 
Using the Inquiry Learning Model 

163 

 

Sutarningsih, N. L. (2022). Model Pembelajaran Inquiry untuk Meningkatkan Prestasi Belajar IPA Siswa 

Kelas V SD. Journal of Education Action Research, 6(1), 116. 

https://doi.org/10.23887/jear.v6i1.44929. 

Syahnaz, A., Widiandari, F., & Khoiri, N. (2023). Model Pembelajaran Cooperative Learning Dalam 

Meningkatkan Motivasi Belajar Siswa Pada Mata Pelajaran Pai. Pendas : Jurnal Ilmiah Pendidikan 

Dasar, 8(1), 5295–5311. https://doi.org/10.23969/jp.v8i1.8656. 

TA’DUNGAN, K. (2021). Peningkatan Minat Belajar Siswa Dan Keaktifan Belajar Siswa Kelas Vii. 

Science, Engineering, Education, and Development Studies (SEEDS): Conference Series, 5(2), 52–

56. https://doi.org/10.20961/seeds.v5i2.56850. 

Tasya, N., & Abadi, A. P. (2019). Faktor Penyebab Rendahnya Hasil Belajar Siswa. Sesiomedika, 660–

662. blob:https://journal.unsika.ac.id/f116ead3-c519-42ff-8b99-6e2d21b22593. 

Wicaksono, D., & Iswan, I. (2019). Upaya Meningkatkan Hasil Belajar Peserta Didik Melalui Penerapan 

Model Pembelajaran Berbasis Masalah Di Kelas Iv Sekolah …. Jurnal Holistika, 11(September 

2018), 111–126. 

Yulianto, A. (2021). Penerapan Model Kooperatif Tipe Tps (Think Pair Share) Untuk Meningkatkan 

Hasil Belajar Siswa Di Kelas Vi Sdn 42 Kota Bima. Jurnal Pendidikan Sekolah Dasar, 1(2), 6–11. 

Zakiah, Z., & Khairi, F. (2019). Pengaruh Kemampuan Kognitif Terhadap Prestasi Belajar Matematika 

Siswa Kelas V Sdn Gugus 01 Kecamatan Selaparang. El Midad, 11(1), 85–100. 

https://doi.org/10.20414/elmidad.v11i1.1906. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Copyrights 

 

Copyright for this article is retained by the author(s), with first publication rights granted to the journal. 

 

This is an open-access article distributed under the terms and conditions of the Creative Commons 

Attribution license (http://creativecommons.org/licenses/by/4.0/). 


