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Abstract  

The aim of this study was to investigate the effectiveness of (Generating Interaction between 

schemata and Text) GIST strategy in enhancing the students’ achievement in reading comprehension and 

writing. This study applied quasi-experimental method with nonequivalent pretest-posttest groups’ 

design. Forty two students were selected as the sample. They were divided equally into experimental and 

control groups. Reading and writing tests were used to collect the data. Paired and independent sample t-

test, and linear regression were applied to analyze the data. The result showed that GIST strategy 

improves the students' achievement in most aspects of reading comprehension and writing. However, 

GIST strategy does not give the significant improvement to the students’ achievement in inference aspect 

of reading comprehension and developing ideas aspect of writing. It implies that English teacher should 

use the strategy more carefully to improve all the aspects of reading comprehension and writing, 

especially the inference aspect of reading and the developing ideas aspect of writing. 

Keywords: Reading Comprehension; Writing Achievement; GIST Strategy 

 
Introduction 

Reading and writing are two of language skills that the students need to master because those 

skills are important in learning. Shanahan et al. (2010, p. 5) state that reading comprehension is an 

extracting and constructing meaning process through interaction between the reader and the text. 

Extracting meaning is to comprehend what the author has stated explicitly or implicitly. Constructing 

meaning is to interpret what the author has said by bringing one’s “capacities, abilities, knowledge, and 

experiences” to comprehend what is read. According to Jozsef (2001), writing is the most complex human 

activity. It involves the development of a design idea, knowledge, and experience with subjects.  

Reading and writing give much contribution to students’ success in learning process. Lems et al 

(2009) state that there are five reasons why reading in English is important. First, reading in English helps 

the readers learn to think in English. Second, reading in English helps the readers to improve their English 

http://ijmmu.com/
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vocabulary. Third, reading in English helps the readers to improve their writing skill in English. Fourth, 

reading in English may be the only way for the readers to use English if they live in a non-English-

speaking country. It can be said that reading is important because it can give valuable information to the 

readers. Meanwhile, Graham and Perin (2007, p. 3) state that writing is an essential skill that has to be 

possessed by the students because it is an academic success predictor and basic requirement for 

participant in social and global life. In short, reading and writing are important skills that can be keys to 

success for the students. It is not only for university but also for junior high school. Besides that, reading 

and writing have close relation. Bazerman (2010) found out that reading can help the students to develop 

their writing and revise their own writing to be a purposeful and appropriate.  

In the demand of Sustainable Development Goals, all people in the world, both men and women, 

achieve literacy and numeracy by 2030 (United Nation, 2015). It means that to achieve the goal, all 

people should master the basic skill such as reading and writing. It is also supported by Ministry of 

Education and culture (2014) states that in the 2013 curriculum, reading and writing skills are important 

to master by students. In the core competence is stated that the students should master writing, reading, 

counting, drawing, and composing in accordance with the subject learned in school and other sources in 

the same viewpoint or theory.  

Unfortunately, Indonesia still has many illiterate people. It is proved by some studies found out 

that there are many illiterate people both younger and older generation in Indonesia (World Literacy 

Foundation, 2015; United Nations Educational, Scientific, and Cultural Organization (UNESCO), 2015; 

United Nations Development Programs (UNDP), 2013; Ministry of Education and Culture, 2012). 

Additionally, the reading ability of Indonesian students is low both in Indonesian language and English. It 

is proved by some studies found out that the students’ reading level in Indonesia got the lower rank than 

other countries (Programme Internationale for Students Assesment (PISA), 2016; Education First, 2015; 

Educational Testing Service (ETS), 2015). Meanwhile, in local level, South Sumatra also got the low 

level in writing. Marbiah (2012) found that the mean score of writing achievement of the eighth grade 

students of MTs Negeri Lubuklinggau is 53 for pre-test in experimental group and 67.70 for post-test in 

experimental group. It means that the students’ writing mean score of MTs Negeri Lubuklinggau still got 

below of the standard score (KKM), although they had got special treatment. The standard score (KKM) 

is 70. 

The role of the teacher as the facilitator in teaching learning process is very important to solve 

this problem. According to Guthrie, Wigfield, and Perencevich (2004, p.10) “using a strategy helps 

students build interlinked knowledge that is taught”. Therefore, the teachers should select good strategy 

for students with particular purposes (Zubaedi et al, 2020; Hakim et al, 2022) . The selection strategy 

should primarily depend on the students’ need.  One of the strategies in teaching reading and writing are 

GIST strategy. GIST strategy stands for Generating Interaction between schemata and text.  

According to Smith et al (2021), schema theory is an explanation of how readers use the 

background knowledge to comprehend a text. The readers use their schemata to comprehend a text. Buehl 

(2023) state that the background knowledge of the reader helps to structure the interpretation of new 

messages about a topic. It means that background knowledge has the important role in reading process. 

Meanwhile, an (2013) found that schemata can help to guide students in comprehending a text from the 

global point of view. Furthermore, Stevens et al (2020) state that GIST is a strategy that can increase 

students’ ability to predict the message by using their prior knowledge during reading a text.  

McKnight (2010, p. 120) states that GIST strategy is useful strategy for summarizing and getting 

the main idea of a text. By using summary, the students will be trained how to get the main idea of a text 

and how to restate the most important point or idea of paragraph. This strategy fosters comprehension by 

having students condense or summarize longer texts, allowing students to put concepts into their own 

words. Meanwhile, Khoshima and Nia (2014, p. 266) found that summarizing is a skill that enhances 
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students’ writing and comprehension because it requires reprocessing information in a written text and 

requires expressing that information in their own words to reconstruct the meaning in a condensed form. 

Additionally, Dromsky (2011) and Braxton (2009) found that GIST strategy is an effective strategy to 

improve the students’ ability in reading and summarizing. 

Therefore, the objectives of this study were: (1) to find out whether or not there were the 

significant improvement in reading comprehension and writing achievements of the eighth grade students 

after they were taught by using GIST strategy. (2) to find out whether or not there were the significant 

difference in reading comprehension and writing achievements between the eighth grade students who 

were taught by using GIST strategy and those who were not taught by using GIST strategy. (4) to find out 

whether or not there were the significant contribution of reading aspects to reading comprehension 

achievement and writing aspects to writing achievement of the eighth grade students after they were 

taught by using GIST strategy.  

 

Methodology 

This study was conducted by using quasi-experimental method and the research design was 

nonequivalent pretest-posttest groups’ design. In this study, purposive sampling was used to get a sample. 

The sample is selected based on some criteria: (1) the students are taught by the same teacher, (2) the 

students were not taking an English course during the study, and (3) the students were from four levels; 

level 1, 2, 3, and 4 based on the IRI (Informal Reading Inventory) test given by the writer provided by 

Stark (1981). The total was 42 students. After that, the writer divided them into two groups, 21 students 

for experimental group and 21 students for control group. This study used GIST strategy to teach the 

experimental group. GIST strategy is introduced by Cunningham in 1982 (McKnight, 2010, p.120). The 

teaching procedures were as follows: (1) the teacher asked the students some questions related to the text, 

(2) the students previewed the reading text, (3) the teacher wrote twenty word-side blank on the 

whiteboard, (4) The students and teacher made a summary of the first paragraph in twenty words or less 

on the whiteboard, (5) the teacher and the students discussed the difficult words in the text, (6) the 

students worked into a group that contained of four students in one group, (7) the students read the second 

paragraph in the group, (8) the students closed the text and made the summary of the second paragraph in 

twenty words or less in group, (9) the students read the paragraph again to make sure that they get the 

complete information, (10) the students did the same activities until the last paragraph, (11) the writer and 

the students discussed the summary and revised the summary, (12) the students presented the summary in 

front of the class. 

The students got the tests about reading comprehension and writing in pre-test and post-test to 

collect the data. Reading comprehension test consisted of 35 multiple choice questions. Those 35 

questions covered some aspects of reading (main idea, detail, sequence, cause and effect, inference, 

vocabulary, and reference). Before the reading comprehension test was administered to the participants, 

the test was firstly tried out to 30 eighth graders of Junior High School (SMP Negeri) 2 Lubuklinggau 

city. The reliability of the test was computed using Cronbach Alpha and the validity of the test was also 

analyzed statistically through the analysis of discrimination index and difficulty level (Kumar et al, 2021). 

It was found that the reliability coefficient of the test was 0.894 meaning that the test items were 

internally reliable. Additionally, the analysis of difficulty level and discrimination index showed that the 

test items were mostly in moderate level and good discrimination index.  

Meanwhile, for writing test, to find out the validity of the writing test, the content of the writing 

test has been adjusted to the teaching materials based on the curriculum and the syllabus used for the 

eighth grade students as the sample of the study. After that, the writer asked two expert judgments to see 

the appropriateness. To assess students’ writing, the writer used two raters. The raters used the same 
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writing rubric. The raters are chosen based on two criteria: a graduate of strata 2 from the English Study 

program; having more than 5 year teaching experience. 

Furthermore, to see whether there were significant difference in students’ reading comprehension 

and writing achievements both in pretest and posttest, the data were analyzed using paired sample t-test. 

The writer analyzed the data statistically by applying independent sample t-test to find significant 

difference in students’ reading comprehension and writing achievements between the experimental and 

control groups (Agustina, 2020). Meanwhile, the writer used stepwise regression analysis to find out 

whether or not there was any significant contribution of reading aspects to reading comprehension 

achievement and writing aspects to writing achievement of the students after being taught by using GIST 

strategy. 

 

Results 
 

Descriptive Statistics 

The score distribution of students’ reading and writing in the posttest of the experimental and 

control groups is presented in Table 1. It shows five levels of achievements (very good, good, average, 

poor, and very poor) with 0 to 100 score range for reading and writing. 

Table 1.The Score Distribution of Reading Comprehension and Writing Based on Posttest Score (N=42) 

Skill 
Score 

Interval 

Level of 

Achievements 
Frequency 

Percentage 

(%) 

Mean Standard 

Deviation 

Reading 

Comprehension 

86-100 Very good 2 4.8 85.71 0.000 

71-85 Good 9 21.5 74.29 4.04023 

56-70 Average 25 59.4 64.23 3.41196 

41-55 Poor 6 14.3 53.34 1.47690 

≥40 Very poor 0 0 0 0 

Total  42 100   

Writing 86-100 Very good 0 0 0 0 

71-85 Good 3 7.4 76.00 2.0000 

56-70 Average 20 46.7 61.70 4.55493 

41-55 Poor 19 45.9 47.68 3.48094 

≥40 Very poor 0 0 0 0 

Total  42 100   

 

Based on the score categorization, there were 6 students (14.3%) in poor category, 25 students 

(59.4%) in average category, 9 students (21.5%) in good category, and 2 students (4.8%) in very good 

category of reading comprehension achievement. Besides that, in writing posttest both in the experimental 

and control group, there were 19 students (45.9%) in poor category, 20 students (46.7%) in average 

category, and 3 students (7.4%) in good category. 

Statistical Analyses 

 

In conducting this study, the data were analyzed statistically through (1) paired sample t-test, (2) 

independent t-test, (3) regression analysis. The results of paired and independent sample t-test for reading 

comprehension are in Table 2. 
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Table 2.The Results of Paired and Independent Sample t-test of Reading Comprehension Achievement 

and Its Aspects 

Variables 

Paired Sample t-Test 
Independent Sample t-

Test 

Experimental Control 
Mean 

diff 
t/ Sig. 

t/sig 

of 

gain 

Mean Mean 

diff 
t/ Sig. 

Mean Mean 

diff 
t/ Sig. 

Pre Post Pre Post 

Total of 

reading 

achievement 

53.83 71.30 17.47 

 

12,260 

0.000 

54.15 61.73 7.58 6.595 

0.000 

9.5696 4.473 

0.000 

5.350 

0.000 

Main idea 44.76 81.90 37.14 13.000 

0.000 

45.71 60.95 15.24 5.587 

0.000 

20.952 4.957 

0.000 

5.546 

0.000 

Sequence 57.14 67.62 10.48 3.532 

0.002 

54.29 62.86 8.57 2.631 

0.016 

4.712 1.238 

0.223 

0.432 

0.668 

Detail 60.00 76.19 16.19 4.949 

0.000 

59.05 66.67 7.62 2.359 

0.029 

9.524 2.828 

0.007 

1.865 

0.070 

Vocabulary 42.06 60.31 18.25 7.167 

0.000 

42.86 52.38 9.52 4.382 

0.000 

7.937 2.331 

0.025 

2.607 

0.013 

Inference 60.95 62.85 1.90 1.451 

0.162 

51.43 52.38 0.95 0.4391 

0.666 

10.476 2.919 

0.006 

0.375 

0.709 

Cause-Effect 47.62 65.71 18.09 5.920 

0.000 

59.05 61.90 2.85 0.900 

0.379 

3.664 1.040 

0.305 

3.459 

0.001 

Reference 64.28 84.52 20.24 4.949 

0.000 

66.67 75.00 8.33 3.162 

0.005 

4.307 2.359 

0.023 

2.447 

0.019 

 

Based on Table 2 below, the result of paired sample t-test showed that there was a significant 

improvement in the students’ reading comprehension after the treatment was given. In the aspect of 

reading, main idea got the highest improvement. Meanwhile, inference did not have any improvement. 

Meanwhile, to know the significant difference between students in the experimental and control group, 

the writer used independent sample t-test in SPSS 22. There was a significant difference of posttest score 

between experimental and control group when the significance value < the alpha value (0.05). The 

significance value of students’ reading comprehension was 0.000. This result showed that there was a 

significant difference of students’ reading comprehension because the significance value was lowers than 

alpha (0.05). 

Furthermore, from the result of t-value of gain between experimental and control group, it was 

found that t-value of gain was 5.350 with the significance value 0.000, t-value of main idea was 5.546 

with the significance value 0.000, t-value of sequence was 0.432 with the significance value 0.668, t-

value of detail was 1.865 with the significance value 0.070, t-value of vocabulary was 2.607 with the 

significance value 0.013, t-value of inference was 0.375 with the significance value 0.709, cause effect 

was 3.459 with the significance 0.001, and t-value of reference was 2.447 with the significance value 

0.019. Some results confirm that the students in the experimental group made better improvement in 

reading achievement compared to those of students in the control group. 

Furthermore, paired sample t-test is also used to analyze the significant improvement of students’ 

writing pretest to posttest in both group and each aspect. Meanwhile, the significance difference of 

students’ writing pretest and posttest in both groups was analyzed by using independent sample t-test. The 

results are in Table 3. 
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Table 3.The Results of Paired and Independent Sample t-test of Writing Achievement and Its Aspects 

Variables 

Paired Sample t-Test Independent Sample t-Test 

Experimental Control 
Mean 

diff 
t/ Sig. 

t/sig of 

gain 
Mean Mean 

diff 
t/ Sig. 

Mean Mean 

diff 
t/ Sig. 

Pre Post Pre Post 

Total of 

writing 

achievement 

46.09 62.47 16.38 12.903 

0.000 

46.66 50.28 3.62 6.858 

0.000 

12.190 5.305 

0.000 

9.282 

0.000 

Developing 

Idea 

53.33 55.71 2.38 1.746 

0.096 

51.90 52.38 0.47 0.568 

0.576 

3.333 1.270 

0.212 

1.190 

0.241 

Organization 50.00 63.81 13.81 6.501 

0.000 

49.05 53.81 4.76 2.911 

0.009 

10.000 3.420 

0.001 

3.375 

0.002 

Grammar 48.09 72.38 24.29 8.919 

0.000 

43.33 49.52 6.19 3,525 

0.002 

22.857 6.708 

0.000 

5.585 

0.000 

Vocabulary 40.00 60.47 20.47 9.639 

0.000 

42.38 51.43 9.05 5.396 

0.000 

9.048 3.302 

0.002 

4.223 

0.000 

Mechanics 39.04 60.00 20.96 7.613 

0.000 

46.67 44.28 -2.38 -1.096 

0.286 

15.714 5.147 

0.000 

6.656 

0.000 

 

Table 3 shows that there was a significant improvement in students’ writing achievements in 

experimental group. The result of paired sample t-test in experimental group showed that t-value of 

writing was 12.903 with the significance value 0.000. In addition, there was significant improvement in 

students’ writing achievement in control group the significance value 0.000. Moreover, the results of 

independent sample t-test in posttest after the treatment showed that t-value was 5.305 and the 

significance value was lower than 0.05. Therefore, it can be concluded that there was significant 

difference between experimental and control groups. However, one aspect namely, developing idea didn’t 

show significant difference between these two groups. Likewise, other four writing aspects showed 

significant difference. 

 Furthermore, from the result of t-value between the experimental and control groups, it was 

found that t-value of gain was 9.282 with the significance value 0.000, t-value of developing idea was 

1.190 with the significance value 0.241, t-value of organization was 3.375 with the significance value 

0.002. Then, t-value of grammar was 5.585 with the significance value 0.000. Next, t-value of vocabulary 

was 4.223 with the significance value 0.000. The last t-value of mechanic was 6.656 with the significance 

value 0.000. The result confirm that the students in the experimental group made better improvement in 

writing achievement compared to those of students in the control group. However, developing idea aspect 

did not show the difference between experimental and control group, since the significance value was 

higher than 0.05.  

 Since there was a significant improvement in students’ reading comprehension and writing 

achievements after they were taught by using GIST strategy, multiple regression analysis was used to 

know which aspects contributed the most to the total reading comprehension and writing achievements.  

The result of the analysis is presented in Table 4. 

Table 4.Contributions of Aspects of Reading and Writing toward Reading and Writing Achievements 

 

Independent Variable R R2 
Change Statistics 

R2 Change Sig. F Change 

Reading     

Vocabulary 0.704 0.496 0.496 0.000 

V, Detail 0.861 0.741 0.245 0.001 

V, D, Reference 0.950 0.903 0.163 0.000 

V, D, R, Sequence 0.967 0.936 0.033 0.011 
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V, D, R, S, Inference 0.980 0.961 0.025 0.000 

V, D, R, S, I, Cause Effect 0.988 0.985 0.024 0.010 

V, D, R, S, I, C, Main Idea 1.000 1.000 0.016 0.010 

Writing     

Organization 0.896 0.803 0.803 0.000 

O, Grammar 0.944 0.891 0.087 0.001 

O, G. Mechanic 0.967 0.934 0.044 0.004 

O, G, M, Developing idea 0.985 0.970 0.036 0.000 

O, G, M, DI, Vocabulary 1.000 1.000 0.030 0.000 

 

Table 4 shows that all aspects of reading comprehension contributed to the reading 

comprehension achievement of the experimental group after they were taught by using GIST strategy. 

Vocabulary gave contribution 49.6%, followed by detail 24.5%, reference 16.3%, sequence 3.3%, 

inference 2.5%, cause effect 2.4%, and main idea 1.6%. All the aspects of writing gave contribution to 

students’ writing achievement in experimental group. Organization contributed 80.3%, followed by 

grammar 8.7%, mechanic 4.4%, developing idea 3.6%, and vocabulary 3%. 

 

Discussion 

Based on the findings of this study, some interpretation can be drawn. First, there were 9 students 

in good category and 2 students in very good category. However, there were 6 students in poor category. 

It is probably because the students lack of vocabulary. It could be seen from the result of posttest in 

experiment and control groups showed that the students got the lowest mean score in vocabulary aspect. 

Vocabulary is important in comprehending a text. Broomley (2004, p. 3) states that vocabulary 

knowledge supports reading fluency, enhances academic achievement, and improves reading 

comprehension. In terms of writing, there were 3 students in good category and most of students in 

average score. Therefore, there were 19 students in poor category. It might be because most of students 

have difficulty in developing ideas aspect. It could be seen from the result of posttest in experimental and 

control groups showed that the students got the lowest mean score in developing ideas aspect. It needs 

longer time to make the students have a good skill to develop the ideas in writing. Alfaki (2015) found 

out that English language students of Nile Valley University face problems of developing and organizing 

ideas. Therefore, it is not surprising if the eighth grade students have difficulty in developing ideas aspect. 

 

Second, the result of paired sample t-test in reading comprehension showed that GIST strategy 

was an appropriate strategy to teach reading comprehension skill. It is likely that this strategy requires the 

students to make a summary of a text that lead them to have better understanding about the text. In this 

study, this strategy helped the students to have a better comprehension in reading through summary. The 

students have the opportunities to work cooperatively with their friends, stimuli students’ creativity, 

stimuli students’ background knowledge, give the chance to share the idea so that GIST facilitates 

students to develop students’ reading comprehension. Johari et al. (2013) also found that summarizing has 

helped the students to analyze a text and identify the important information and main idea of a text. The 

English teachers not only teach  how  to  read  a  text,  but  also  how  to understand  the  text. Thus, GIST 

Strategy helped the students to gain significant improvement in their reading comprehension. It is 

supported by the similar results of previous related study that showed the significant improvement in 

reading comprehension achievement of the eleventh graders of SMA Dwijendra Bualu (Puspayani, 2012). 

In addition, Schuder et al. (1989, p. 232) state that GIST strategy can improve the students’ ability to 

predict the message by using their prior knowledge during reading a text. GIST strategy activates the 

students’ schemata, so that the students’ knowledge and previous experience will help the students to 

understand a text. Therefore, it is considered as a helpful strategy in teaching reading.  
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Third, some aspects of reading comprehension (main idea, sequence, detail, vocabulary, cause 

effect, and reference) got significant improvement after the students were given the treatment. The main 

idea aspect got the highest improvement in reading comprehension because the GIST strategy provides 

many opportunities for the students to do summaries. This opportunity makes the students familiar with 

how to get the main idea of a text. The students work in small groups to discuss the main idea of the text. 

The discussion encourages the students to share ideas how to make a good summary. Yerger (2012, p. 

853) states that GIST is a useful strategy to get the main idea of a text and to learn how to summarize. 

Meanwhile, inference did not get the improvement in the students’ reading comprehension. It was 

probably caused by the fact that inference is the most difficult reading comprehension aspect. To 

understand the inference value, the students need higher thinking skill in order to understand the implied 

meaning in a text.  It is supported by the similar results of previous related study by Zuhra (2015) which 

found out that the most difficult reading comprehension question type faced by students was the inference 

type. In Zuhra’s study, the sample was the 12th grade students of one of senior high schools in 

Lhokseumawe. The 12th grade students still got difficult to comprehend the inference. Therefore, it is not 

surprising if the eighth grade students still have difficulty to understand the inference aspect. Besides that, 

in the process of teaching and learning, the writer gave small portion of inference activities so that the 

students were not familiar how to understand the inference aspect. The students learnt about the inference 

aspect when they answered the questions. Every meeting, the writer only provided one question about 

inference aspect. The students need more exercises about the inference aspect in order to make the 

students familiar how to understand the implied meaning. 

 

Furthermore, based on the result of paired sample t-test in writing achievement, there was 

significant improvement of the students’ writing achievement after they were taught by using GIST 

strategy. The improvement can be seen from the mean score in the experimental group after given the 

treatments. In other words, GIST strategy was taught by the writer to the experimental group for 30 

meetings worked well to improve the students’ writing achievement. It is likely that in the learning 

process, the students read a descriptive text before wrote a descriptive text. Through reading, the students 

could understand what should consist in a good descriptive text. Then the students wrote a summary. The 

process of summary trained the students how to make a good sentence because they write the summary by 

using their own words. The results of the reading and summary process give the effect to the students’ 

understanding how to make a good writing text. This is supported by another previous study which 

showed the significant difference in students’ writing achievement when the students were taught by 

using GIST Strategy (Braxton, 2009).  

 

Fifth, some aspects of writing such as grammar, organization, vocabulary, and mechanics have 

the improvement after they were taught by using GIST strategy. This happened probably was caused by 

the consistent exercises given by the researcher as a teacher. Therefore, grammar had the highest aspect 

score because in GIST strategy, the students were asked to make a summary by using their own words. It 

trained the students to make a good sentence by using good grammar. Khoshima ans Nia (2014, p. 264) 

have found out that writing a summary helps the students to understand better how to write well. 

Meanwhile, developing idea did not have any improvement in this study. In the rubric that the writer 

used, it was stated that to have a good score in developing idea, a student must have a good coherence. 

Oshima and Hogue (2006) state that every good paragraph has a topic sentence, the supporting sentences, 

a concluding sentence, unity, and coherence. The students had difficulty in coherence so that they cannot 

develop the ideas well. Pilus (1996, p. 4) states that incoherence is a recurring problem in the students 

writing and can be a major obstacle to their writing. It is proved by Al Badi (2015) found out that most of 

ESL learners at a university in Australia got difficulty in making text coherent. Moreover, developing 

ideas aspect did not improve significantly. It influenced the contribution of vocabulary so that vocabulary 

got the lowest contribution. It can be happened because having high vocabulary is important to develop 

the ideas in writing. Richardson (2009, p. 4) states that one way to support and develop writing is by 

having students consider how to incorporate word into their writing. Additionally, it also might be 
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happened because in the process of leaning, the students only focus on the meaning of the words without 

considering their function in a sentence. Therefore, the students had difficulty in vocabulary. 

 

Next, the result of independent sample t-test of reading comprehension and writing achievements 

shows that there were significant difference of the gain value of the students’ achievement between the 

experimental and control groups. However, there are some aspect of reading comprehension did not show 

the significant difference of the students’ achievement between the experimental and control groups in the 

gain value. Those are sequence, detail, and inference aspects. It could be happened because of some 

reasons. First, both groups were in the same school level. There is a chance that the students in the 

experimental group unintentionally shared what they learned during the treatment with their peers in the 

control group. Second, it is probably because the students seldom read the functional text so that they are 

not familiar to read a text contains sequence. As Harmer (2007, p. 100) states that the more the students 

read, the better they get at it. Third, it might be because the writer did not give enough exercises in 

sequence, detail, and inference aspects. 

Finally, the result of multiple regressions showed that vocabulary gave the highest contribution to 

the students’ reading achievement. It could happen because vocabulary knowledge has the essential role 

to comprehend a text. The students cannot understand a reading text without knowing the meaning of the 

words. To get the main idea, detail information, inference, sequence, cause and effect, and reference of a 

text, the students should know the meaning of the words. Nagy (1988, p. 9) states that vocabulary 

knowledge is fundamental to reading comprehension. The students cannot understand text without 

knowing what most of the words mean. However, main idea gave the lowest contribution to reading 

achievement total. It is likely because other aspects gave more influence than main idea aspect. While, 

some aspects of the writing (organization, grammar, mechanic, and developing idea) are significantly 

contributed to the students’ writing achievement. Organization gave the highest contribution. It could be 

because during the treatment, the students are introduced to make a summary of a text by using their own 

words. In this step, the students wrote the summary started from identification to description. The 

students focused the summary per paragraph so that the students knew how to organize a descriptive text 

well. In addition, the students have read a descriptive text before they write. Harmer (2007, p.100) states 

that reading give good model for writing. It means that reading a text before writing could be as an 

example for the students about the good organization of a text. This helped the students to compose a 

good descriptive writing.  

 

Conclusions and Suggestions 

  Based on the findings and interpretations of the study, the writer draws three conclusions. 

First, at the end of the study it was found that the experimental group has the improvement on reading 

comprehension and writing achievements. In addition, there was significant difference in reading 

comprehension and writing achievements between the students who were taught by using GIST strategy 

and those who were not taught by using GIST strategy. The last, all reading and writing aspects gave 

contribution to the reading comprehension and writing achievements of the students in the experimental 

group.  

 

 There are some suggestions offered by the writer. The English teacher should provide various 

kinds of strategies and provide interesting material that can create effective learning in the classroom. In 

this case, the writer would like to suggest the teachers to use GIST strategy as one of the alternative 

strategies in teaching reading comprehension and writing. Then the teacher should consider the effective 

strategy to improve all the aspect of reading comprehension and writing.  
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